
Evaluating the impact of the 
Victorian Modelling Respect and 
Equality (MoRE) Schools Pilot
Jesuit Social Services

January 2024
Deloitte
Access Economics



32

Evaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools PilotEvaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools Pilot

Contents

Acknowledgements. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 4

Acronyms and definitions. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 4

The Modelling Respect and Equality (MoRE) Victorian Schools Pilot . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 5

Executive summary. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 6

The Victorian Modelling Respect and Equality (MoRE) Schools Pilot and this evaluation. .  .  .  .  .  .  .  .  .  .  .  .  . 7

Findings. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 8

What next?. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 11

1. Introduction and background. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 12

1.1. Preventing family violence . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                               13

1.2. Victoria’s work in preventing family violence. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                               14

1.3. The Men’s Project . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                                       16

1.4. (Unpacking) The Man Box. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                                17

1.5. How to read this report. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                                  17

2. Victorian Modelling Respect and Equality (MoRE) Schools Pilot. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 20

2.1. Purpose of the Victorian MoRE Schools Pilot. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                21

2.2. Anticipated outcomes . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                                   21

2.3. Structure of the pilot program. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                            21

3. Roll out of the Victorian MoRE Schools Pilot in 2022-23. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 26

3.1. Delivery timeline. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                                        27

3.2. The Department of Education and Respectful Relationships 
workforce engagement with the pilot. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                         27

3.3. School engagement with the pilot. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                         28

3.4. Impact of COVID-19 and other external factors. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                             29

3.5. Iterative development of the pilot . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                        30

4. Evaluation framework. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 32

4.1. Purpose of the evaluation . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                               33

4.2. The ADKAR model of change management. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                 34

4.3. Contextual implications for the evaluation approach. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                        35

4.4. Approach to this evaluation. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                              35

4.5. Limitations of this evaluation. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                             37

5. Implementation. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 38

5.1. What are the enabling conditions and barriers to program implementation? . . . . . . . . . . . . . . . . . . .                  39

6. Participation . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 46

6.1. Who are the MoRE champions being nominated by schools?. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                 47

6.2. What factors influenced MoRE champions’ participation?. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                    53

6.3. How has the training been received by the schools?. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                         55

7. Early outcomes. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 64

Theory of Change: considering early outcomes and impact. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                      65

7.1. What impact does the program have on staff who attend Unpacking The Man Box workshops? . . 66

7.2. What impact does the program have on MoRE champions?. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                  71

7.3. How does the program support MoRE champions to take action to challenge 
unhealthy masculinities/promote healthier identities, and in which contexts?. . . . . . . . . . . . . . . . . . . . . .                     76

7.4. How does the program contribute towards embedding the whole-school 
approach to Respectful Relationships? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                        81

The program creates a shared language and framework for school staff to be 
able to conceptualise the ‘Man Box’. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                           81

8. The future of the MoRE program . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 88

8.1. Learnings already in practice via iterative development of the pilot. . . . . . . . . . . . . . . . . . . . . . . . . . . .                           89

8.2. Implications of the pilot and evaluation for the MoRE program in schools. . . . . . . . . . . . . . . . . . . . . .                     90

8.3. Considerations for the MoRE Program. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                                                     90

8.4. Implications of the pilot and evaluation for other programs working 
to prevent family violence by challenging unhealthy masculinities . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .                               93

Limitation of our work . .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 96

Endnotes. .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  . 97



54

Evaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools PilotEvaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools Pilot

Acknowledgements

Acronyms and definitions

We acknowledge the Traditional Owners of the land where we 
work and live. We pay our respects to Elders past and present.

We also acknowledge women, allies and pro-feminist 
organisations who have worked for decades to improve gender 
equality – this report nor the work of The Men’s Project would 
be possible without the progress made by these committed 
trailblazers.

This report is an independent evaluation by Deloitte Access 
Economics, who were engaged by The Men’s Project. The 
evaluation was designed by Deloitte Access Economics in 
collaboration with The Men’s Project. The Men’s Project 
undertook quantitative data collection. Qualitative data 
collection, data analysis, and reporting was completed by 
Deloitte Access Economics. 

Deloitte Access Economics would like to thank the following 
people and organisations for their input into this evaluation:

	• All the program participants who responded to the surveys 
and participated in focus groups and interviews

	• The Respectful Relationships workforce from the Victorian 
Department of Education

	• Anika Moore and Sharnee Curran from the Victorian 
Department of Education

	• Dr Naomi Pfitzner from Monash University, who provided 
feedback on the design of the evaluation, early findings, and 
the draft report

	• The Men’s Project’s team, in particular Drew Hanger, Olivia 
Stephenson, Rachel Thomson, and Michael Hail

	• Deloitte Touche Tohmatsu, for providing in-kind investment 
into this evaluation.

Suggested citation:
Deloitte Access Economics, Evaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools Pilot (report 
commissioned by The Men’s Project, Jesuit Social Services, January 2024), Melbourne.

Acronym Full name

Healthy/Healthier 
Masculinities

Expressions of masculinity which are gender equitable, diverse, not unique to men and boys, 
and healthy for men and boys themselves. Often referred to in this document as “healthier 
identities”.

HMLC Healthier Masculinities Learning Community

MoRE Modelling Respect and Equality

UMB Unpacking the Man Box

A note on gender in this report

We acknowledge the binary nature of discussing gendered norms and their impacts through the use of “men and women” 
and phrases like the ‘Man Box’ or The Men’s Project. Gender is much more diverse than this and does not exist in simple 
binary categories. However, the social construct of a gender binary shapes Australian society and the experiences of all 
genders. This report therefore refers to this construct throughout.

Scheduling workshops 
and building relationships 
with schools

Phase 1: 
Partnership 
building and 
onboarding

Pilot roll out

3 x 1 hour workshops raising 
awareness for all school staff 

Phase 2: 
Unpacking the 
Man Box 
workshops

2 day intensive workshop 
for selected ‘MoRE 
Champions’, focused on 
personal reflection and 
growth, and actions

Phase 3: 
MoRE two-day 
training

6 months of ongoing 
support for MoRE
Champions

Phase 4: 
Healthier Masculini-
ties Learning 
Community (HMLC) 

1 in 4
women in Australia

72%
Unpacking the 

Man Box participants 

The problem
experience physical or sexual 
violence by an intimate partner or 
family member at some point in their life 
from the age of 15*

The Men’s Project developed the Modelling Respect and 
Equality (MoRE) Victorian Schools Pilot to: 

The pilot uses 4 phases (below) to raise awareness of 
unhealthy masculinities and their links to gendered violence 
and support schools to promote healthier masculinities. 

58 schools across Victoria have participated in the pilot.

deepen understanding of the link between 
supporting healthier masculinities and the 
prevention of violence against women, and 

further embed a whole school approach to 
Respectful Relationships.

Unhealthy views of masculinity can manifest as 
violence in situations where men are traditionally 
encouraged to reassert dominance and control. 
To prevent family violence we need to 
challenge and change these attitudes 

How do we design and deliver programs that 
encourage healthy conceptions of gender and 
relationships, particularly as these attitudes 
are being developed in the minds of our 
young people?

1

2

The findings The next steps
The program builds knowledge about the links between 
unhealthy masculinities and violence against women and 
equips schools to challenge unhealthy masculinities 

This shared language supported increased confidence to challenge 
unhealthy masculinities at school, and Phase 3 supported MoRE 
champions to challenge not only students, but also their colleagues.
*Australian Bureau of Statistics, Personal Safety Survey, 2021-22 

agreed that the phase 2 workshops deepened their 
understanding of the link between supporting 
healthier masculinities and preventing of violence 
against women.

2 out of 3 MoRE Champions intended to make 
change in their school culture and environment 

The program creates a shared language and framework for 
school staff to be able to conceptualise the ‘Man Box’ as part of 
the whole school approach

The pilot has shown that working with 
large groups to raise awareness, alongside 
intensive work with selected champions, can 
lead to greater understanding of the links 
between unhealthy masculinities and family 
violence, and confidence to challenge unhealthy 
masculinities at an organisation level. This implies 
that other organisations and communities may 
benefit from using these findings to deliver 
similar programs in other contexts.
 
The next steps for the MoRE pilot are 
considering methods to refine, grow and 
embed the program in Victorian schools, to have 
a greater impact.

“The training was not only interactive but 
informative giving participants the 
opportunity to learn, express and voice 
their ideas and opinions in a safe and non 
judgmental environment. Would highly 
recommend this training for other schools 
no matter what their entry level.”

The pilot

Delivered by The Men’s Project | Evaluated by Deloitte Access Economics

The Modelling Respect and Equality (MoRE) Victorian Schools Pilot
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Executive summary

People’s conceptions of what it means to be, or behave as, 
a woman or a man become established in their early years. 
Home, school, and community settings, as well as external 
stimuli such as social media, shape individuals’ views around 
gender as they grow up, often in unconscious ways. As such, 
these settings are critical to encouraging, or discouraging, 
healthy views of gender and masculinity, for example views on 
gender roles in a household or on the way ’real’ men should 
express themselves. 

Healthy views of gender matter because they manifest in 
people’s behaviour and actions, and significantly impact the 
lives of both women and men. Societal views of gender often 
dictate that people ’should’ be or act a certain way to align with 
expectations and not be penalised or punished, for example 
socially. These visible and ’invisible’ restrictions on people’s 
actions can be harmful to themselves and others. 

For example, Unpacking the Man Box research by Jesuit Social 
Services shows that men in the ’Man Box’ – those with rigid 
views of masculinity – are 1.4 times more likely to drink heavily, 

3.5 times more likely to be in a traffic accident, 2.0 times more 
likely to have had thoughts of suicide in the last two weeks and 
6.6 times more likely to make sexual comments to women or 
girls they do not know in a public place.1 They are also more 
likely to perpetrate verbal, online or physical bullying, and 
experience verbal and physical bullying. 

The relationship between unhealthy attitudes of gender 
and family violence is particularly potent and alarming. The 
assigned power that comes with stereotypical masculine 
norms can manifest as violence in situations where men are 
traditionally encouraged to reassert dominance and control. In 
Australia, this has led to a concerning level of family violence, 
with one woman murdered each week as a result of family 
violence.2

In this context, Australia is tackling a significant problem when 
it comes to gender equity: how do we design and deliver 
programs that encourage healthy conceptions of gender 
and relationships, particularly as these attitudes are being 
developed in the minds of our young people?

To address this challenge head-on, The Men’s Project team at 
Jesuit Social Services developed the Unpacking the Man Box 
initiative, a series of awareness raising workshops that are 
delivered (and tailored) to a wide range of audiences including 
workplaces across government, private industry, public and 
community sectors, as well as to schools, community groups 
and other settings. The Men's Project team also developed the 
Modelling Respect and Equality (MoRE) program, a two-day 
intensive training that supports participants to build their skills 
and confidence to take actions and implement changes in their 
community or setting. In 2022, The Men's Project combined 
their core initiatives to create the Victorian MoRE Schools 

Pilot to complement and support the existing Respectful 
Relationships curriculum that has been taught in primary and 
secondary settings in Victoria since 2015. 

The structure of the program is depicted in Figure i, reflecting 
four key phases of implementation: engagement with the 
Respectful Relationships workforce and schools, whole school 
Unpacking the Man Box (UMB) workshop series, two-day 
intensive MoRE training for 2 to 3 staff members selected 
as MoRE champions, and a Healthier Masculinities Learning 
Community (HMLC) to connect MoRE champions across 
schools in their area.

Figure i: Victorian MoRE Schools Pilot structure

Scheduling workshops and 
building relationships with 
schools

Phase 1: 
Partnership building 
and onboarding

3 x 1 hour workshops raising 
awareness for all school staff 

Phase 2: 
Unpacking the Man 
Box workshops

Pil
ot

 ph
as

e

Awareness raising

Personal growth and depth of engagement with the issue

Behaviour change across schools

School leadership, Respectful
Relationships workforce Whole school staff MoRE champions MoRE champions

Establishing engagement

W
or

k w
ith

  
Pu

rp
os

e

2-day intensive workshop for 2-3 
selected ‘MoRE Champions’ per 
school, focused on personal 
reflection and growth, and actions

Phase 3: 
MoRE two-day 
training

6 months of ongoing support for 
MoRE Champions, including 1:1 
check ins (phone, Teams, Zoom), 
email support and digital learning 
community

Phase 4: 
Healthier Masculinities 
Learning Community 
(HMLC) 

Source: Deloitte Access Economics (2023).

The objective of the pilot was two-fold:

	• to deepen understanding of the link between supporting 
healthier masculinities and the prevention of family violence 

	• to further embed a whole-school approach to Respectful 
Relationships.

Specifically, the first 12 months of implementation targeted the 
attitudes, behaviours, and practice of school staff as they relate 

to promoting healthier masculinities throughout their school. 
As an early phase pilot, it was designed as a staged roll-out 
such that it could continuously evolve.3 Importantly, and in 
line with other gender transformative programs, the pilot was 
intended to act as a prevention program for family violence and 
other social harms in the longer term, through the influence 
teachers and school staff have on students’ conceptions of 
masculinities.

The Victorian Modelling Respect and Equality 
(MoRE) Schools Pilot and this evaluation

Deloitte Access Economics was engaged by Jesuit Social Services to evaluate the pilot

The evaluation sought to evaluate the pilot across three domains: 1) implementation, 2) participation and 3) early outcomes, 
and consider how the next iteration of the pilot might be improved. The evaluation was guided by a number of research 
questions under each domain, and informed by stakeholder interviews, five surveys, and program data and documentation. 
This evaluation received ethics approval by both Jesuit Social Services’ ( JSS20220701) and the Department of Education 
(2022_004650).
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Overall, the pilot was well received by schools, implemented 
responsively and effectively within the Respectful Relationships 
initiative, and built teachers’ knowledge about the links 
between healthier masculinities and family violence, equipping 
schools to challenge unhealthy masculinities more broadly.

Finding 1: The pilot was useful and acceptable to schools.
Most school leaders surveyed (82%) believed the pilot was 
‘suitable and fitting’, and 64% agreed there was clear value 
in participating in the pilot. Schools viewed the pilot as 
complementary to the Respectful Relationships initiative, 
strengthening their approach to challenging attitudes 
and biases related to gender norms. While motivations to 
participate in the pilot varied, the majority of participants 
(67% of UMB participants, 99% of MoRE champions and 77% 
of HMLC participants), would recommend the program to 
colleagues and schools considering how to further their skills in 
promoting healthier masculinities.

“The training was not only interactive but informative 
giving participants the opportunity to learn, express 
and voice their ideas and opinions in a safe and non-
judgmental environment. Would highly recommend this 
training for other schools no matter what their entry 
level.” – MoRE champion

Key findings | Rollout and implementation
Finding 2: The pilot originally aimed to engage up to 
100 schools across 10 cohorts of Respectful Relationships 
schools as identified by the Respectful Relationships 
workforce.
At the time of the evaluation, a total of 58 schools from across 
10 cohorts, as identified by the Respectful Relationships 
workforce, were engaged in the pilot. Of these, 39 schools 
had completed the pilot, and 19 schools were in the process 
of completing Phase 4. In total, there were 3,383 school staff 
attendances at the UMB workshops (Phase 2), 163 MoRE 
champions had completed the two-day MoRE training (Phase 
3), and 46 MoRE champions had completed the HMLCs (Phase 
4). Participation was impacted largely by contextual factors, 
including: 1) periods of crisis such as the COVID-19 pandemic 
and flooding in regional Victoria, 2) education workforce 
capacity, and 3) pilot design, including timing and process 
issues related to the Expression of Interest period.

Finding 3: The alignment of the pilot with the existing 
Respectful Relationships initiative was a key enabler 
to implementation of the pilot, and strengthened the 
embedding of a whole-school approach.
Many of the Respectful Relationships workforce strengthened 
their relationships with schools in their area, playing a key role 
in recruiting and following-up schools throughout the pilot. 
Ultimately, the pilot helped school staff to engage with the 
Respectful Relationships curriculum, workforce, and embed 
the whole-school approach through shared language and 
frameworks, and motivation for teachers.

Finding 4: Like most school professional development 
programs, enthusiastic and committed staff and 
leadership were critical for buy-in, participation, 
engagement, and reinforcement of the pilot.
Schools self‑nominated into the pilot due to existing 
motivations and strong interest in the topic, and had already 
begun their Respectful Relationships journey. More senior 
participants also had higher overall confidence and intention 
to challenge behaviours before the training. This pre-existing 
motivation, and level of confidence and intention, is important 
when considering any scaling of the pilot outside of Respectful 
Relationships schools. Scaling this program to the state level 
would require more investment in setup time to ensure school 
readiness, especially for schools at the start of their Respectful 
Relationships journey.

Finding 5: Flexibility in delivery was an enabler for school 
participation in the pilot.
The pilot was iteratively developed, such that insights gleaned 
during roll-out led to changes in the design and delivery of 
the pilot. For example, the Healthier Masculinities Learning 
Community shifted from a digital community of practice on 
a Webex platform, to direct phone check-ins with The Men’s 
Project delivery team as well as a digital community of practice 
on a Zoom platform. The iterative design was a strength of the 
pilot as clear difficulties with implementation could be resolved 
and tested throughout roll-out.

Finding 6: School capacity and resourcing has been a 
consistent issue across all phases of the pilot.
Beyond ongoing teaching supply issues in Victoria, the pilot was 
influenced by additional factors such as a lack of casual relief 
teaching staff. This influenced recruitment into and withdrawal 
out of the program, but also participation and engagement 
with each of the phases. However, despite capacity constraints, 
schools still showed an appetite to engage with the pilot, and 
many prioritised the program.

Findings
Key findings | Engagement for each phase of the pilot
Finding 7: There were clear differences in the implementation, participation, and early outcomes of the different 
phases of the pilot.
While more intensive and requiring in-person attendance, the Phase 3 MoRE training was most well received according to 
participants, due to its engaging nature. It also had the greatest impact, including in translating knowledge into actions. 64% of 
participants agreed that the Phase 2 UMB workshops were worthwhile, compared to 90% of participants who agreed the Phase 3 
MoRE training was worthwhile, and 77% of participants who agreed Phase 4 HMLC was worthwhile. A summary of findings related 
to the implementation, participation and early outcomes of each phase is provided in the figure below.

Figure ii: Implementation, participation, and early outcomes across three key phases
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3 x 1 hour workshops raising 
awareness for all school staff 

• Coordinating three all-staff 
workshops was resource intensive 
and it was difficult for all staff to 
attend all three, due to capacity 
constraints

• Online delivery suited regional 
schools but was much less engaging 
for participants

• Finding capacity for in-person 
delivery for two full days was 
difficult for some staff, but 
ultimately led to high engagement

• This phase was iterated 
multiple times in response to 
implementation (and participation) 
issues around online platforms

• Most participants agreed the 
workshops were useful

• Some schools felt more advanced 
in their Respectful Relationships 
Initiative journey than the level the 
workshops were aimed at

• Many stakeholders desired better 
tailoring to their school context with 
more resources and tangible plans

MoRE champions:
• tend to be women who are 

classroom teachers and aged 31 - 
50 years old

• have strong interest and previous 
professional development in the 
topic 

• immersed themselves in the 
training, supported by engaging 
facilitators, collaborative activities 
and structured training

• Only 29% of those who 
participated in the online learning 
community aspects of the HMLCs 
found them very helpful. Moreover, 
MoRE champions did not engage 
with them or did not find them 
useful

• Reasons for this included 
capacity constraints, logistics and 
low priorities

• Most staff (72%) who attend the 
UMB workshops report that the 
workshops support increased 
knowledge and understanding 
of healthier and unhealthy 
masculinities, and the links with 
family violence 

• Staff reported increased confidence, 
skill and intention to challenge 
unhealthy masculinities in their 
school despite the fact that the 
workshops are intended to be 
awareness raising

• MoRE champions feel more 
confident to speak up and 
challenge unhealthy masculinities 
in a variety of scenarios

• Some MoRE champions report 
deeply engaging with the content 
personally (challenging internal-
ised norms), as well as profession-
ally

• The program supports MoRE 
champions to take actions to 
challenge unhealthy masculinities 
in their schools and communities

• Given low engagement with the 
digital communities, low impact 
was reported

• The one-to-one check-ins 
with Jesuit Social Services staff 
were more impactful than the 
digital communities

Phase 2: 
Unpacking the Man 
Box workshops
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2-day intensive workshop for 2-3 
selected ‘MoRE Champions’ per school, 
focused on personal reflection and 
growth, and actions

Phase 3: 
MoRE two-day training

6 months of ongoing support for 
MoRE Champions, including 1:1 
check ins (phone, Teams, Zoom), 
email support and digital learning 
community

Phase 4: 
Healthier Masculinities 
Learning Community 
(HMLC) 

Source: Deloitte Access Economics (2023).
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Key findings | Early outcomes and implications for 
gender transformative programs
Finding 8: There is good evidence that some participants 
took gender transformative action, to deepen their 
school's commitment to gender equality and family 
violence prevention.
There are many great examples of MoRE champions taking 
tangible actions in their schools due to the pilot, such as 
implementing small group sessions for students, or a MoRE 
football group. Importantly however, the pilot’s impact was 
often articulated through smaller-scale actions, rather than 
specific action plans. A key example of this is that the program 
creates a shared language for school staff to be able to 
conceptualise ‘the Man Box’, and to frame student behaviours. 
This is in line with best practice gender transformative 
programs, where impacts are not just defined as actions, 
but changes in the way practitioners challenge their own 
biases and engage with others on topics related to gender. 
Further, the pilot provided some schools with a framework to 
shift their focus from intervention to preventative work with 
younger students.

Finding 9: The focus on masculinities and its impact on 
wellbeing and use of family violence was considered 
to be a key strength of the program, encouraging 
engagement from school staff and students, as well as 
families and communities.
Resistance to the content was perceived to be lower than 
other family violence prevention programs, due to the clear 
focus on the Man Box not only resulting in family violence, but 
also harming men and boys by restricting their capacity to be 
their authentic selves. This finding is supported by the high 
proportion of men MoRE participants (33% of MoRE champions 
identified as a man, compared to only 24% of the Victorian 
teacher workforce). While it may seem counter to the ultimate 
objective of preventing family violence and gender inequity 
more broadly, specifically engaging men and boys has been 
proven to be an enabler to the engagement with and impact 
of gender transformative programs, as long as attention to 
women’s voices and the impact of such violence and inequity 
on women is fostered within the program.4

Finding 10: While the pilot’s focus on masculinities was 
successful in recruiting a relatively high proportion of 
men, two-thirds (67%) of MoRE champions in leadership 
positions are women, compared to 56% for Victorian 
school principals.
Women MoRE champions reported greater increases in 
their knowledge of healthier masculinities than men MoRE 
champions. This aligns with women typically driving change to 
achieve gender equity, and their efforts to engage their schools 
in this kind of training should not be understated.

Finding 11: Reinforcement of any professional 
development training in schools is challenging, and this 
reality is amplified in a program like the pilot that is 
seeking to shift attitudes and challenge biases related to 
gender norms.
Several key barriers were evident. While many schools 
created action plans and/or expressed strong desire to act on 
learnings from the training, barriers such as school capacity 
and resourcing, as well as competing priorities for leadership 
and staff, restricted the ability for insights to be actioned. Low 
engagement in the HMLCs, irrespective of implementation 
challenges, are clear evidence of this. The Men’s Project’s 
iterative approach to implementing the pilot allowed them to 
adapt to these issues and better support champions. However, 
despite being out of scope for this pilot, requests for more 
tangible resources remain an important consideration for 
the next iteration of the pilot, and any similar program that is 
aiming to shape participants’ perceptions and attitudes with a 
longer-term view to encourage changes in behaviour. Follow-up 
engagement is crucial to embedding a whole-school approach, 
and learnings from this pilot also need to consider school 
capacity constraints.

The evaluation finds that the Victorian MoRE Schools program 
is a valuable addition in supporting schools to deepen their 
understanding of the link between healthier masculinities 
and the prevention of family violence, and further embed a 
Respectful Relationships whole-school approach. The iterative 
nature of the pilot, supported by the formative findings in 
this evaluation mean that the program has already evolved. 
One key iteration has been the revision of the HMLC format 
and content towards direct check-ins with The Men’s Project 
delivery team members to better provide professional support 
to MoRE champions. 

The findings from this evaluation suggest there is 
benefit from the continued delivery of the MoRE 
program in schools from The Men’s Project team at 
Jesuit Social Services. It is likely that demand for the program 
will increase as it becomes better known and as schools’ 
capacity to participate increases, particularly given The Men’s 
Project team and the Respectful Relationships workforce have 
already received new enquiries for staff and parent workshops 
from schools located in participating cohort areas that did not 
participate in the 2022-23 pilot.

Considering further iterations and potential expansions to 
the pilot, learnings for this evaluation are grouped into three 
themes:

	• Refine – shorter term operational or delivery considerations, 
such as communicating the findings and outcomes of the 
pilot to schools, clearly structuring the program around 
the school year and terms, and updating the content of the 
program with the latest Man Box research

	• Grow – medium term considerations for scaling the pilot 
and increasing its impact, including offering greater flexibility 
in the delivery model for UMB workshops and testing a 
restructuring of the content of the program

	• Embed – longer term considerations for sustaining the 
program in Victorian schools, such as empowering teachers 
to embed the student voice, and complimenting the whole-
school approach with mobilisation across communities 
(including through community partnerships). Realising long-
term, systematic value from this program ultimately hinges 
on truly embedding it into school business‑as‑usual activities.

This pilot and evaluation have implications for other 
programs working to prevent family violence by 
challenging unhealthy masculinities, and for researchers 
and practitioners working on gender transformative programs. 
They have shown that working with large groups to raise 
awareness, alongside intensive work with selected champions, 
can lead to greater understanding of the links between 
unhealthy masculinities and family violence, and confidence 
to challenge unhealthy masculinities at an organisation level. 
This suggests that other organisations and communities may 
benefit from using these findings to deliver similar programs in 
other contexts. Ultimately, the successful delivery of programs 
like the Victorian MoRE Schools Pilot in our schools, workplaces 
and communities is critical to driving the cultural and social 
shift needed to prevent family violence in Victoria and Australia.

What next?
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The Men’s Project team at Jesuit Social Services was 
commissioned by the Victorian Department of Education 
in 2022 to deliver a pilot of The Men’s Project programs in 
Victorian Respectful Relationships schools. The overarching 
aims of the Victorian MoRE Schools Pilot were to: 

	• deepen understanding of the link between supporting 
healthier masculinities and the prevention of family violence

	• further embed a whole-school approach to Respectful 
Relationships.

Jesuit Social Services engaged Deloitte Access Economics to 
evaluate the pilot, with a focus on understanding the enabling 
conditions and barriers for implementation of the program, 
factors which influence participation in the program, and the 
early outcomes of the program for participants. This report is 
the final report of the evaluation of the project. It is intended 
to provide an overview of these findings, and to further build 
the evidence base for the scaling of gender-transformative 
programs like the pilot in schools. 

This chapter details the background to the pilot including the 
current state of family violence, and Respectful Relationships in 
Victorian schools.

1.1. Preventing family violence
People’s conceptions of what it means to be, or behave as, 
a woman or a man become established in their early years. 
Home, school, and community settings, as well as external 
stimuli like social media, shape individuals’ views around 
gender as they grow up, often in unconscious ways. As such, 
these settings are critical to encouraging, or discouraging, 
healthy views of gender and relationships, for example views 
on gender roles in a household or on the way men ’should’ 
express themselves.

Healthy views of gender matter because they manifest in 
people’s behaviour and actions, and significantly impact their 
wellbeing as well as the lives of others. Societal views of gender 
often dictate that people ’should’ be or act a certain way to 
align with expectations and not be penalised or punished 
socially. These ’invisible’ restrictions on people’s actions can be 
harmful to themselves and others.

For example, Unpacking the Man Box research by The Men’s 
Project shows that men in the ’Man Box’ – those with restrictive 
views of masculinity – are 1.4 times more likely to drink heavily, 
3.5 times more likely to get in a traffic accident, 2.0 times more 
likely to have had thoughts of suicide in the last two weeks and 
6.6 times more likely to make sexual comments to women or 
girls they do not know in a public place.5 They are also more 
likely to perpetrate verbal, online or physical bullying, and 
experience verbal and physical bullying.

The relationship between restrictive attitudes towards gender 
and family violence is particularly potent and alarming. The 
assigned power that comes with unhealthy views of masculinity 
can manifest as violence in situations where men are 
traditionally encouraged to reassert dominance and control. In 
Australia, this has led to a concerning level of family violence, 
where domestic, sexual, and physical assault against women 
and children remains devastatingly high. According to the most 
recent Personal Safety Survey, 27% of Australian women have 
experienced physical or sexual violence by an intimate partner 
or family member at some point in their life since the age of 15.6 
Attitudes about violence, ‘masculinity’ and damaging gender 
stereotypes that underpin these statistics are changing too 
slowly. 

Furthermore, 1 in 5 (21%) Australians believe that 
family violence is a normal reaction to stress and 
that sometimes a woman can make a man so angry 
he hits her without meaning to,7 and 1 in 5 
Australians think women who say they were 
abused often make up or exaggerate claims of 
abuse or rape – with 3 in 10 men holding this view.8 

Although people of all genders can choose to use family 
violence, and can be victim survivors of family violence, in 
Victoria and other jurisdictions, most people who use family 
violence are men, and most affected family members are 
women.9 Further, those who support gender equality are less 
likely to hold attitudes supporting traditional gender roles and 
family violence.10

Australia is at a tipping point in the movement for gender 
equality that specifically recognises the damage done to 
women and children by constructed ‘gender norms’. Advances 
such as the #MeToo movement, public disclosures of sexual 
violence, and significant investment through the National Plan 
to Reduce Violence against Women and Children 2022 – 2032 
have brought attention to the issue. 

Research has shown that preventing family violence before it 
starts is critical, to reduce pressure on early intervention and 
crisis response, and support a society where people are safe, 
and feel safe, to live, work, learn and play.11 It has also been 
shown that primary prevention programs (see Figure 1.1) that 
focus on changing underlying attitudes and behaviours are 
more effective than purely raising awareness in addressing 
the drivers of family violence (noting that investment is needed 
against all tiers of programs depicted in the figure).

The evidence base for how to most successfully deliver primary 
prevention programs is still growing. One area of emerging 
interest is community-level strategies and initiatives, where 
there has been less practice, and as such, less research.12 
Community-level strategies focus on changing elements 
of society which go beyond individual behaviour change, 

1 Introduction and 
background
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which Professor Michael Flood describes as ‘modifiable 
characteristics…structural, economics, political, cultural or 
environmental’.13 This can include social norms campaigns, 
workplace (or school) policies, tackling risk factors, and 
community mobilisation. Community mobilisation brings 
stakeholders together and mobilises them to action and 
advocacy. 

In this context of emerging practice and research, Australia 
is tackling a significant problem when it comes to gender 
equity: how do we design and deliver programs that 
encourage healthier conceptions of gender, particularly 
for our young people?

Figure 1.1: Relationship between primary prevention and other work to address family violence

Source: Deloitte Access Economics (2023), adapted from Our Watch.14

1.2. Victoria’s work in preventing family violence
Victoria’s strategy to prevent family violence and all forms of 
violence against women, Free From Violence, recognises the 
importance of primary prevention in broader system reform 
to end family violence and violence against women.15 Primary 
prevention requires a whole-of-community approach and 
delivery in everyday settings across the whole spectrum of 
people’s lives to generate the level of social and cultural change 
needed. Education settings for children and young people are 
key environments in which prevention activity and messages 
need to occur to effectively reach the whole population and 
change attitudes related to gender equality, relationships and 
family violence.16

1.2.1. Respectful Relationships initiative
Respectful relationships education is a schools-based 
educational program with a focus on primary prevention of 
family violence. Policy frameworks concerning the program 
vary amongst State, Territory and Federal jurisdictions. In 2016, 
the Royal Commission into Family Violence recommended 

the introduction of respectful relationships education into 
every Victorian government school from prep to year 12, 
delivered through a whole-school approach. In 2017, the 
Victorian Government commenced implementation of 
Respectful Relationships in schools based on the 2015-16 
Respectful Relationships Education in Schools (RREiS) pilot 
implemented by Our Watch. Victoria is the only jurisdiction to 
have mandated, and implemented, respectful relationships 
education in every government school. Other State and 
Territory governments including Tasmania and Queensland 
have developed respectful relationships education curricula to 
varying degrees.17

The Respectful Relationships initiative recognises the 
important role that schools and educators have in embedding 
a culture of respect and gender equality. The Victorian 
Curriculum provides the basis for teaching and learning about 
respectful relationships and identifies the knowledge, skills and 
understanding for students to be able to engage in respectful 
relationships. The Department of Education supports schools 

to deliver this curriculum through the optional Resilience, Rights 
and Respectful Relationships (RRRR) and Building Respectful 
Relationships teaching and learning materials. These resources 
were developed by education experts and include lesson 
plans with collaborative learning activities to support students 
to learn and practice social skills, positively applying them to 
learning, life and relationships. This is typically taught through 
the health and physical education, and personal and social 
capability curriculum. The Respectful Relationships initiative 
also includes professional learning for early childhood 
educators, which aims to build the capacity of educators 
to promote respectful relationships, positive attitudes, and 
behaviours within their integrated teaching approach. 

The Respectful Relationships initiative acknowledges that 
schools are a workplace, community hub and place of 
learning, where the whole school community deserves to 
be respected, valued, and treated equally. As such, it seeks 
to embed a whole-school approach, encouraging schools to 
review their existing procedures and culture to ensure they 
model respectful relationships and gender equality practices 
across the entire school community. This involves elements of 
leadership and commitment, school culture and environment, 
professional learning, teaching, and learning, community 
partnerships and support for staff and students.18

In Victoria, the initiative uses a lead and partner school cluster 
model, whereby lead schools are funded and resourced to 
model best practice and support clusters of partner schools. 
Accompanying the schools is a Respectful Relationships 

workforce. A central unit in the Department of Education 
manage state-wide implementation and ongoing sustainability. 
Additionally, a Respectful Relationships area-based workforce 
provides on the ground support to schools. This includes a 
Project Lead who supports schools to implement the whole-
school approach and a Liaison Officer who supports schools 
to identify and respond to family violence. A Project Lead 
and Liaison Officer are situated in each of the Department 
of Education’s 17 local areas across Victoria (see Figure 1.2). 
The role of the Respectful Relationships workforce is to 
support lead and partner schools to implement and embed a 
Respectful Relationships whole-school approach and support 
schools to identify and respond to family violence. A central 
unit in the Department of Education is responsible for state-
wide implementation and ongoing sustainability.

An evaluation of Respectful Relationships found that the 
initiative successfully built capacity among staff to implement 
a whole-school approach, deliver the curriculum and respond 
to students reporting family violence.19 However, the evaluation 
found that staff needed more support to be confident in 
delivering topic seven (gender and identity), and topic eight 
(positive gender relationships) of the RRRR. Recommendations 
included further supporting schools to embed a sustainable 
whole-school approach, providing resources to schools to link 
Respectful Relationships with other wellbeing programs and 
activities, and access to professional development for staff, 
including scaffolded development of skills.

Figure 1.2: Areas of Victorian Respectful Relationships delivery and those that participated in the pilot
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1.3. The Men’s Project
The Men’s Project is a gender justice initiative at Jesuit Social 
Services. Jesuit Social Services is a “social change organisation 
working to build a just society where all people can live to their 
full potential”. The organisation works in some of the most 
difficult and demanding areas of human services, including 
crime, addiction, mental illness, suicide bereavement, long-
term unemployment and entrenched social disadvantage.

The Men’s Project supports men and boys to challenge 
their own, and others’, beliefs about gender and the ways 

it impacts their relationships and life outcomes. They talk 
to communities and unpack what it means to be a man as 
one part of pursuing their mission to support boys and men 
to live respectful, accountable, and fulfilling lives free from 
violence and other harmful behaviour. They aim to build the 
capacity of role models to become advocates for respect and 
equality, by building their knowledge, skills, confidence, and 
intention to act to promote gender equality and non-violence. 
The working areas of The Men’s Project include research, 
primary prevention, and early intervention (see Table 1.1).

Table 1.1: The Men’s Project focus areas

Mission 
Statement

The Men’s Project supports boys and men to live respectful, accountable, and fulfilling lives free from 
violence and other harmful behaviour.

Research and 
Advocacy

Research is undertaken to understand the attitudes of Australian men and boys, including how these 
attitudes impact behaviours.

Jesuit Social Services’ / The Men’s Project’s advocacy combines their policy expertise with practice wisdom 
and the lived experience of participants, to influence change in the systems and structures that perpetuate 
disadvantage.

Primary 
Prevention

Designing, delivering, evaluating, and scaling primary prevention initiatives to positively shift cultures and 
attitudes about what it means to be a man in the 21st century. Initiatives include awareness-raising and 
attitudinal change workshops (“Unpacking the Man Box”), facilitated conversations, and intensive capacity 
building through the Modelling Respect and Equality program. The pilot was undertaken as part of this focus 
area of The Men’s Project.

Early 
Intervention

Designing, delivering, evaluating, and scaling early interventions that fill gaps in the service system by 
addressing the underlying drivers of violence and other harmful behaviours. Examples of these include: 

	• The therapeutic “At-Risk Youth program” for boys disengaged from mainstream education at risk of using 
violence; Before It Starts, a program for boys 8-12 who are displaying early warning signs of violence and 
school disengagement; RESTORE, a restorative justice program for adolescents who have used violence 
in their home; Starting Over, a program for adolescent perpetrators of family violence; and Jack's Hut, a 
proposed pilot program which takes a 'groupwork' approach focused on social and emotional literacy, 
and will work with young men in community or specialist settings who have highly complex needs and are 
disengaging with their learning at school.

	• Stop It Now, an anonymous service for people worried about their own or someone else’s sexual thoughts 
and behaviours in relation to children; and the Worried About Sex and Pornography Project (WASAPP). 
Half of all child sexual abuse is committed by other children, so through WASAPP, The Men's Project is co-
designing an early intervention for children and young people with problematic sexual behaviours.

Source: The Men’s Project (2023).

The Men’s Project has partnered with the Department of 
Education to deliver the Victorian MoRE Schools Pilot in 
Respectful Relationships schools, delivered within the broader 
framework of the whole-school approach to Respectful 
Relationships.

A mix of lead and partner Respectful Relationships schools 
took part in the pilot, with the Respectful Relationships 
workforce facilitating their involvement throughout, working 
closely with The Men’s Project delivery team. 

1.4. (Unpacking) The Man Box
In 2018, Jesuit Social Services published research on ’The Man 
Box’, a report on young Australian men’s views, attitudes, and 
behaviours on gender, as part of its gender justice initiative The 
Men’s Project. The research used the ’Man Box’ methodology 

developed by Promundo, and was overseen by an Advisory 
Group of sector leaders and academics. The Man Box research 
explores young Australian men’s understanding of gender 
and gender roles, and how this relates to their likelihood to 
engage in risk taking behaviours and violence. The findings 
were confronting, confirming what many people working in 
social work, health care, justice, and education, or schools, had 
known for a long time – traditional and restrictive masculine 
norms remain prevalent among young Australian men, and 
men who adhere to these norms are more likely to cause harm 
to themselves and others. The research found that on average, 
30% of men agreed with the ’Man Box’ rules, and that almost 
1 in 2 men felt pressures from society to behave in certain 
’masculine’ ways.

Box 1: The Man Box Rules

The Man Box is a set of beliefs within and across society that place pressure on men to act in a certain way. The Men’s Project 
study explored how young men encounter the Man Box rules in society and internalise them personally by asking their 
views on 17 messages about how a man should behave. These 17 messages were organised under seven pillars of the Man 
Box which are: self-sufficiency, acting tough, physical attractiveness, rigid gender roles, heterosexuality and homophobia, 
hypersexuality, and aggression and control. Endorsing the Man Box beliefs is referred to as being ’in the Man Box’.

Source: The Men’s Project & Flood, M, (2018) The Man Box: A Study on Being a Young Man in Australia.

Despite the Man Box survey only being completed by young 
Australian men aged 18-30 years old, and therefore having 
left school, the research found that men ’inside’ the Man 
Box were more likely to seek advice from a teacher than 
men ’outside’ the Man Box. This highlights the influential and 
long-lasting effects of teachers and their potential to promote 
healthier behaviours. The research also recommended that 
interventions be designed to meet young men where they are, 
for example in places of education and employment. 

Following the initial Man Box research, The Men’s Project 
developed ‘Unpacking the Man Box’, a series of workshops 
designed to raise awareness of Man Box rules and their 
impact of the health and wellbeing of men and those around 
them. The Men’s Project also created the Modelling Respect 
and Equality (MoRE) program, a two-day intensive training 
that supports participants to build their skills and confidence 
to take actions and implement changes in their community 
or setting. These initiatives are delivered in schools and 
community groups, as well as workplaces across private 
industry, the public sector, and others. 

In 2022, The Men’s Project combined their core initiatives to 
create the Victorian MoRE Schools Pilot, to complement and 
support the existing Respectful Relationships curriculum that 
has been taught in primary and secondary settings in Victoria 
since 2015.

1.5. How to read this report
This evaluation report includes introductory chapters that 
outline the design of the pilot and how it was rolled out over 
2022-23, evaluation chapters which present the key findings of 
this evaluation, and a chapter focused on recommendations 
for continuing to embed healthier masculinities as part of 
the whole-of-school approach. For each key finding in the 
evaluation chapters, icons demonstrate the phase of the pilot 
it aligns with, and the data sources used to formulate the 
findings. These are shown in Table 1.2 and Table 1.3.
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Table 1.2: Chapters of this evaluation report

Report component Chapter

Introductory chapters 1 Background (this chapter)

2 Victorian Modelling Respect and Equality (MoRE) Schools Pilot

3 Roll out of the Victorian MoRE Schools Pilot in 2022-23

Evaluation chapters 4 Evaluation framework

5 Implementation

6 Participation

7 Early outcomes

Recommendations 8 Future of the MoRE program

Source: Deloitte Access Economics (2023).

Table 1.2: Chapters of this evaluation report

Pilot phase Data source

Phase 1: Partnership building and onboarding Surveys

Phase 2: Unpacking the Man Box workshops Stakeholder interviews

Phase 3: MoRE two-day training Facilitator reflections and other program data

Phase 4: Healthier Masculinities Learning Community

Source: Deloitte Access Economics (2023).

1.5.2. Language and terminology in this report
This report acknowledges the binary nature of discussing 
gendered norms and their impacts through the use of “men 
and women” and phrases like the ‘Man Box’ or The Men’s 
Project. Gender is much more diverse than this and does 
not exist in simple binary categories. However, the social 
construct of a gender binary shapes Australian society and 
the experiences of all genders. This report therefore refers 
to this construct throughout. 

It is also important to acknowledge that gender is a social 
and cultural concept distinct from sex, which refers to a set 
of biological attributes and is usually categorized as female or 
male. However, there is variation in the biological attributes 
that comprise sex and how those attributes are expressed. Sex 
also includes intersex, referring to individuals born with several 
sex characteristics. This report uses gendered language of 
“men” and “women” throughout, rather than sexed terminology 

of “male” or “female”. However, participants of all surveys were 
asked to identify themselves through the following categories: 

	• Woman or female

	• Man or male

	• Non-binary

	• Prefer not to say

	• (I/They) use a different term (please specify).

Due to the small sample sizes of participants identifying in 
surveys as non-binary, preferring not to state their gender, or 
using a different term, they are not included in the presentation 
of data in graphs throughout this report. This is because 
from a statistical perspective, drawing conclusions from an 
unrepresentative, small sample is not reliable. Further, it is 
possible that respondents may potentially be identifiable.
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This chapter describes the Victorian MoRE Schools Pilot’s 
purpose, context, and structure, in addition to the anticipated 
outcomes following participation in the pilot.

2.1. Purpose of the Victorian MoRE Schools Pilot
The primary objective of the pilot is that “schools deepen 
their understanding of the link between supporting healthier 
masculinities and the prevention of family violence, and further 
embed a Respectful Relationships whole-school approach”. 
To achieve this, the pilot seeks to:

	• build awareness through a critical reflection on gender 
norms, practices, masculinity, and links to family violence

	• develop skills to promote respect and equality, including 
expressing vulnerability, emotional intelligence, and 
strengths-based approaches

	• model gender equitable and healthy attitudes and behaviour 
in settings with boys and men

	• take action in settings with boys and men to create a culture 
of respect and equality at their school

	• further support schools to embed a whole-school approach 
to Respectful Relationships.

2.2. Anticipated outcomes
The primary outcomes of interest for the pilot are the attitudes, 
behaviours and practice of MoRE champions, and their 
motivations, confidence and perceived self-efficacy to effect 
change. It is anticipated that the MoRE champions will be the 
driving forces of change and are expected to gain knowledge, 
confidence, and skills to promote healthier masculinities and 
advocate for a whole-school approach to preventing family 
violence. 

The socioecological Theory of Planned Behaviour 
demonstrates how a person’s attitude towards a particular 
action, the social norms surrounding them, and their perceived 
ability to undertake the action predict an individual’s intention 
to act and their likelihood of behaviour change.21 The pilot 
aims to improve MoRE champions’ intention to make change 
through three key areas that influence their intention to 
act, and therefore the likelihood they will shift towards new 
behaviours that promote healthier masculinities and advocate 
for a whole-school-approach to preventing family violence:

	• attitude and motivation towards the behaviour: MoRE 
champions’ attitudes towards healthier masculinities

	• subjective messages received from others school staff 
awareness of the link between supporting healthier 
masculinities and the prevention of family violence

	• perceived behavioural control (agency and ability): MoRE 
champions’ skill and confidence to promote healthier 
masculinities.

Empowering school staff to champion respect and equality is a 
key feature of the pilot, which recognises that staff are already 
working to build respectful and equitable relationships across 
their school, but practitioners need support to build their 
confidence in this role. 

In the long-term, benefits of the program are expected to have 
effects beyond school staff, to students, their families, and the 
broader community. In the first 12 months of implementation, 
a focus on early changes in beliefs of staff, confidence to 
act and create change, and perceived value of the pilot and 
training elements gives confidence to the ability of the pilot 
to be implemented successfully in schools, iterated over time, 
and evaluated against these long-term objectives.

2.3. Structure of the pilot program
The one-year pilot was designed to be implemented in up 
to 100 schools in Victoria, and rolled out in 10 area cohorts 
aligned to Respectful Relationships local area teams. Initially, 
the pilot was primary promoted to ‘lead’ schools, to not burden 
‘partner’ schools that were just beginning their Respectful 
Relationships journey. Resourcing for teachers and schools 
to participate in the pilot was provided by the Department 
of Education to fund casual relief teachers and cover staff 
attending the two-day training. The pilot was iterative, with 
findings from the first cohort informing the second and so on.

The pilot model was designed with a focus on further 
embedding a whole-school approach and consisted of four 
core phases taken from existing The Men’s Project research 
and program delivery and adapted for a school context 
(Figure 2.1).

2 Victorian Modelling 
Respect and Equality 
(MoRE) Schools Pilot
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Figure 2.1: Pilot structure

Scheduling workshops and 
building relationships with 
schools

Phase 1: 
Partnership building 
and onboarding

3 x 1 hour workshops raising 
awareness for all school staff 

Phase 2: 
Unpacking the Man 
Box workshops

Pil
ot

 ph
as

e

Awareness raising

Personal growth and depth of engagement with the issue

Behaviour change across schools

School leadership, Respectful
Relationships workforce Whole school staff MoRE champions MoRE champions

Establishing engagement

W
or

k w
ith

  
Pu

rp
os

e

2-day intensive workshop for 2-3 
selected ‘MoRE Champions’ per 
school, focused on personal 
reflection and growth, and actions

Phase 3: 
MoRE two-day 
training

6 months of ongoing support for 
MoRE Champions, including 1:1 
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Healthier Masculinities 
Learning Community 
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Source: Deloitte Access Economics (2023).

2.3.1. Phase 1: Partnership building and onboarding
The first phase of the pilot involved building partnerships 
between The Men’s Project, the Department of Education, 
and the Respectful Relationships workforce. It included 
collaborating on details of the pilot approach and the logistic 
and operational considerations. Two Expression of Interest 
(EOI) processes were involved in Phase 1. The Department 
of Education collaborated with The Men’s Project on the first 
EOI process to recruit areas (cohorts) into the pilot. From 
these cohorts, schools were then invited by their Respectful 
Relationships workforce contact to submit an EOI to participate 
in the pilot. From the EOI process, The Men’s Project and 
a Respectful Relationships area team connected with each 
school’s nominated contact to onboard them to the pilot. 
The Men’s Project also held information sessions with school 
leaders to share details about the purpose, format, and 
structure of the pilot as well as guide them on selecting MoRE 
champions to attend Phase 3 of the pilot.

2.3.1. Phase 2: Unpacking the Man Box workshops
In taking a whole-school approach, Phase 2 was designed 
to reach the entire school’s staff cohort, so that select staff 
involved in Phases 3 and 4 were supported by the rest of their 
school to champion change. The Unpacking the Man Box (UMB) 
workshops are three 1-hour virtual workshops, delivered 
interactively, with participants encouraged to share their 
experiences with the group and in smaller group formats. The 
workshops are delivered by two facilitators. Their objective is 
to raise awareness of the influence of gender norms on family 
violence (Box 2; Figure 2.2), and also to encourage or recruit 
staff to the two-day MoRE training (Phase 3). 

Box 2: Unpacking the Man Box workshop objectives

Session 1: What is the Man Box? 

Objectives:

	• Explore the Man Box research and adolescent Man Box pillars

	• Recognise the power of language in challenging the Man Box 

	• Understand the context with Man Box behaviours and attitudes

Session 2: Healthier Alternatives 

Objectives:

	• Define healthier identities and identify the benefits

	• Share strategies which can be used in your school to embed this approach

Session 3: Taking Action 

Objectives:

	• Identify opportunities to have a positive influence in school 

	• Examine ways to respond to moments that matter

Source: Victorian MoRE Schools Pilot administrative and program data provided to Deloitte Access Economics.

Figure 2.2: Example slide from Unpacking the Man Box workshop

Source: The Men’s Project.



2524

Evaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools PilotEvaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools Pilot

2.3.3. Phase 3: MoRE two-day training
Following the UMB workshops, a callout reminder is made 
for school staff who may be interested in continuing into 
Phase 3 and becoming a MoRE champion. Two to three MoRE 
champions from each school then attended an intensive, 
face-to-face two-day offsite training on Modelling Respect 
and Equality.

These sessions are attended by MoRE champions from across 
different schools (including both primary and secondary) within 
the cohort’s area (i.e., different geographical locations). This 
aspect of the pilot is designed to empower staff members to 
lead community change themselves, including by challenging 
their own attitudes and behaviours, and thinking about 
what tangible steps could be adopted in their school by 
creating their own custom action plan. The training comprises 
8 modules (see Box 3).

Box 3: Two-day MoRE training modules

1.	 Module 1: Gender

	– Exploring Masculinities

2.	 Module 2: Violence and harm in my community

	– Gendered violence and injury-related statistics

	– Violence against women 

	– Coercive control

	– Gaslighting

3.	 Module 3: Role modelling in moments that matter

	– Bystander definition

	– Barriers to becoming an active bystander

4.	 Module 4: Integrating learning into practice 1

	– Whole-school approach

5.	 Module 5: Integrating learning into practice 2

	– Encountering resistance

6.	 Module 6: Emotional restriction

	– The power of describing emotions

	– Human emotions

	– Mindfulness

7.	 Module 7: Action planning

	– Theory of Planned Behaviour

	– Planned Behaviour Change

	– Introducing behaviour change 

	– Modelling Respect and Equality: Action Plan 

8.	 Module 8: Reflections

Source: Victorian MoRE Schools Pilot administrative and program data provided to Deloitte Access Economics.

Figure 2.3: Building Blocks of the MoRE Program

Building Blocks of the MoRE Program

Learn
Build awareness through  critical reflection 
on gender norms, practices, masculinity and 
links to violence.

Investigate the Man Box data and reflect 
upon the negative impact that right forms of 
masculinity have upon individuals and the 
wider community.

Develop skils to promote respect and 
equality including expressing vulnerability, 
emotional intelligence, strenght based 
approaches and promoting healthier forms 
of masculinlies 

Practise
In a safe environment, practice engaging in 
dificult conversation, modelling strengths, 
vulnerability and healthy forms of masculity 
and engage in scenario based practice of 
effective bystander approaches.

Internalise
Internatise awareness of gender norms, 
masculinity and violence as well as ways of 
promoting respect and equality.

Utilise the Theory of planned Behaviour

Develop and execute a project action plan

Lead community change

Model
Model gender 

equitable, 
non-violent 
and healthy 

attitudes and 
behaviour in 
settings with 

boys and men.

Source: The Men’s Project, excerpt from Victorian MoRE Schools Pilot workbook.

2.3.4. Phase 4: Healthier Masculinities Learning 
Community (HMLC) 
At the end of the two-day MoRE training, MoRE champions 
are invited to join a virtual communication channel where 
facilitators post additional resources and questions to prompt 
ongoing reflection and engagement. There is also an online 
meeting where their MoRE champion training peers come 
together to discuss wins, challenges, and reflections. 

MoRE champions also receive ongoing and personalised 
support from The Men’s Project delivery team. 

Note: the HMLCs were substantially iterated throughout the pilot. 
For more information, please see Section 3.5.
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This chapter presents an objective view of the events that 
took place over the course of the roll out period that will 
be the subject of evaluation in this report, noting that both 
the content and delivery approach for the pilot was iterated 
considerably over the course of the pilot to respond to 
learnings on the ground and better meet the needs of schools, 
MoRE champions and the Respectful Relationships workforce.

Chapter 5 looks at the factors affecting implementation of the 
program.

3.1. Delivery timeline
The broad timeline for delivery of the pilot phases to each 
cohort is described in Figure 3.1.

Figure 3.1: Pilot delivery timeline

Source: Deloitte Access Economics (2023).

3.2. The Department of Education and Respectful 
Relationships workforce engagement with the pilot
The Department of Education worked closely with The Men’s 
Project to codesign key elements of the approach to rolling 
out the pilot, which were often facilitated or enabled by the 
Respectful Relationships workforce. 

3.2.1. Cohort and school participation 
The Department of Education worked with The Men’s Project 
to develop an Expression of Interest process which allowed 
both areas (geographical areas which align to Respectful 
Relationships workforce areas of operation) and schools 
to identify their interest in participating. The Respectful 

Relationships workforce at times encouraged schools in 
their area to participate in the pilot, therefore assisting with 
recruitment of schools; in other areas, schools encouraged 
their Respectful Relationships workforce to submit an EOI.

3.2.2. Operations and pilot elements
The central contact at the Department of Education assisted 
The Men’s Project pilot lead with delivery elements and 
assisted The Men’s Project with evaluation support. As agreed 
in the initial pilot contract, communications between schools 
and The Men’s Project delivery team were facilitated by the 
central Department of Education contact and the Respectful 
Relationships workforce (see Section 5.1 for further analysis 

3 Roll out of the Victorian 
MoRE Schools Pilot in 
2022-23
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of the impact on the pilot). However, this aspect of the pilot 
was iterative due to an emerging need for The Men’s Project 
to contact schools directly and reduce administrative burden.

In the early stages of the pilot, the Department of Education 
encouraged the use of the Webex platform (rather than 
WhatsApp or Facebook) to facilitate the online HMLCs, as it 
was a platform already being used by schools. Over time, the 
Department of Education and The Men’s Project agreed to 
move the HMLCs away from Webex due to low engagement.

3.3. School engagement with the pilot
It was seen as critical to the pilot’s success that schools 
nominated themselves to participate in the pilot. This would 
help to ensure buy-in from schools, and that they were aware 
of the time commitments and resourcing requirements. In 

many instances, the Respectful Relationships workforce were 
key to encouraging schools to complete EOIs, and in marketing 
the pilot to schools. This was particularly crucial as the EOI 
timing period was mentioned as a barrier to engaging with the 
process, and many schools reportedly did not feel they had 
capacity to be taking on a new program following extended 
lockdowns due to COVID-19. 

The pilot aimed to have up to 100 participating schools, with an 
average of 10 schools per cohort. At the time of this evaluation, 
83 schools had nominated to participate in the pilot; 25 schools 
had withdrawn before or during phase 1 or 2; 34 schools had 
completed all phases of the pilot; and 24 schools across 5 
cohorts were in their final phase and are expected to complete 
the pilot (see Table 3.1 and Chart 3.1).

Table 3.1: Number of schools participating

Cohort

1 2 3 4 5 6 7 8 9 10 Total

Schools who nominated for pilot 
(including withdrawn)

11 9 8 7 10 8 6 8 7 9 83

Total schools participating or 
participated in pilot

6 7 5 6 6 4 5 6 6 7 58

Number of schools completed 
pilot

6 7 5 6 4 3 3 0 0 0 34

Number of schools in progress – 
HMLC

0 0 0 0 2 1 2 6 6 7 24

Number of schools withdrawn 5 2 3 1 4 4 1 2 1 2 25

Percentage of schools withdrawn 45% 22% 38% 14% 40% 50% 17% 25% 14% 22% 30%

Source: Deloitte Access Economics (2023).

Chart 3.1: Number of schools participating in the pilot

Source: Deloitte Access Economics (2023), from Victorian MoRE Schools Pilot program data provided by The Men’s Project.

Although in the early stages of pilot planning it was intended 
that participation be opened to lead Respectful Relationships 
schools only, the Department of Education decided that 
the number of lead schools and area distribution would not 
support such targeted participation. As such, and in response 

to a lower than expected EOI response rate, the Department of 
Education decided to allow partner schools to participate. 

Table 3.2 presents attendance numbers by phase of the pilot, 
as measured at the time of evaluation.

Table 3.2: Attendee numbers by phase of the pilot (at time of evaluation)22

Phase Attendance Total number of sessions Average attendees per session

Phase 2: UMB workshops 3,383 105 32

Phase 3: Two-day MoRE training 163 10 16

Phase 4: HMLCs 46 15 3

Source: Deloitte Access Economics (2023).

3.4. Impact of COVID-19 and other external factors

3.4.1. COVID-19
Although the pilot took place after the lockdowns associated 
with the COVID-19 pandemic, there were nevertheless 
significant impacts on the pilot. The Men’s Project and the 
Respectful Relationships workforce were told by schools 
that their capacity to engage in new programs was limited 
by the need to continue to respond to the impacts of the 
pandemic, lockdowns, and remote learning. Schools continued 
to be impacted by ongoing illness and the requirement for 
people to isolate at home if unwell.23 For some schools, the 
impact of lockdowns on their students necessitated a shift 
in priorities; towards an academic focus on ‘catching up’, or 

towards programs with a direct focus on wellbeing. However, 
a few schools reportedly saw the pilot as part of this recovery 
process, as it provided additional support to staff to deal 
with declining student behaviour, particularly among boys, 
following extended lockdowns. 

3.4.2. School staffing and capacity issues
Teaching supply issues in Victoria and Australia are well known 
and ongoing. However, two factors made the issue more acute 
during the roll out of the pilot. The first was a lack of casual 
relief teaching staff available to provide short term capacity for 
school staff to attend the two-day training (and any subsequent 
commitments). This was identified in connection with the Tutor 
Learning Initiative, which funds schools to employ tutors to 
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deliver targeted small group learning support, as a response 
to COVID-19 lockdowns. The second was an increased focus 
on school staff time allocations following the introduction of 
the Victorian Government Schools Agreement. The agreement 
ensures that school staff are entitled to time in lieu for 
overtime worked.

3.4.3. Flooding
Some schools in certain cohorts were affected by severe 
flooding which affected the timing of the cohorts in general, 
and prevented some schools from participating in the pilot 
at all. MoRE training was delayed for two cohorts; one from 
late 2022 to early 2023, and the other by approximately two 
months.

3.5. Iterative development of the pilot 
Formative insights developed throughout rollout were used 
to adapt the pilot throughout implementation. The pilot 
was iteratively developed based on feedback from schools, 
the Respectful Relationships workforce, the Department of 
Education, The Men’s Project and the delivery team, and early 
analysis from this evaluation (Table 3.3). 

Table 3.3: Iterative development of the pilot

Pilot element Feedback and insights Iterative development

Administration of the pilot
Administrative burden for the pilot coordinator 
and Respectful Relationships workforce was 
high.

At the beginning of 2022, The Men’s Project 
engaged two additional part time project 
support officers to support the delivery 
team with project work, administrative tasks, 
and workshop facilitation. In early 2023, The 
Men’s Project began to liaise directly with 
schools rather than only via the Respectful 
Relationships workforce.

Cohort by cohort rollout 
The lead times to book schools in for training 
were longer than expected.

Many cohorts undertook training around the 
same time.

Healthier Masculinities 
Learning Communities

The Webex platform initially used for the 
HMLCs was not accessed frequently by MoRE 
champions. Barriers included not being able to 
download the program onto their computers 
without administrative permissions and 
needing to access through work computers, 
rather than through mobile devices.

The HMLCs were reframed into email threads.

The HMLC email threads were not used 
frequently by MoRE champions.

The HMLCs were reframed into 1:1 check-ins 
via phone, Microsoft Teams or Zoom with The 
Men’s Project delivery team. 1:1 check-ins were 
supported by additional Zoom channels.

The HMLC Zoom channels were not used 
frequently by MoRE champions

Each week The Men’s Project posted prompts 
such as activities for schools to run or an 
instigating question for MoRE champions to 
reflect on and discuss.

Source: Deloitte Access Economics (2023).
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The evaluation of the Victorian MoRE Schools Pilot has 
been undertaken in accordance with a defined evaluation 
framework. This chapter includes detail on the purpose of 
the evaluation, an overview of the evaluation framework 
components, the approach to this evaluation, and the data 
sources used to inform it.

4.1. Purpose of the evaluation 
Deloitte Access Economics was engaged by Jesuit Social 
Services to conduct an evaluation of the pilot to understand 
the enabling conditions and barriers for implementation of the 
program, factors influencing participation in the program, and 
the early outcomes of the program for participants.

4.1.1. Primary objectives of the evaluation
The pilot evaluation is a process evaluation and seeks to 
understand which aspects of the pilot worked, and which did 
not, throughout its implementation. This involves:

	• identifying the barriers to participation and successful 
measures to tackle these

	• finding the best ways to engage and support participants to 
challenge their own thoughts and behaviours

	• evaluating how to successfully support participants to 
champion healthier masculinities.

To answer these questions, the evaluation also examines the 
broader engagement, appropriateness, acceptability, and 
feasibility of the pilot, as well as the extent to which schools 
committed to the program and were willing to participate.

However, the evaluation is also, in part, an impact evaluation, 
considering the early outcomes of the pilot. While the 
observation of these early outcomes is contingent on the 
appropriate implementation of the pilot, the evaluation seeks 
to capture early signs of improvement through reported 
changes in knowledge, attitudes, skills, confidence, intention 
to act and behaviour. These early outcomes are captured both 
for participants and other stakeholders. These may include 
the early outcomes for school staff and MoRE champions, the 
barriers and enablers of schools committing to the program, 
any reflections from delivery staff, participants, or the 
Respectful Relationships workforce. 

The evaluation objectives align with program outcomes, 
as shown in Figure 4.1. While the primary evaluation scope 
captures the implementation and early outcomes of the pilot, 
it is noted that the secondary evaluation scope to capture the 
medium to long term outcomes is not specifically included in 
this evaluation given the evaluation timeframe. However, these 
medium to long-term outcomes have been noted in this report 
where they have been incidentally captured. Furthermore, this 
evaluation has not sought to capture insights of the broader 
school community, students, family, and friends with respect 
to the pilot.

4 Evaluation 
framework
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Figure 4.1: Objectives of the evaluation and the Victorian MoRE Schools Pilot

3. �Participants use 
these skills to 
influence others, 
including teaching 
students and 
championing a 
whole-school 
approach

4. �The successful 
developed program 
is rolled out in more 
schools across 
Victoria

2. �Participants 
challenge their own 
preconceptions of 
masculinities and 
deeply engage with 
the issue including 
building on their 
knowledge, skills 
and confidence

4. �The successful 
developed program 
is rolled out in more 
schools across 
Victoria

1. �Schools and 
teachers are able 
and willing to access 
and facilitate the 
pilot

To identify barriers 
to participation and 
successful measures 
to tackle these

To evaluate how to 
successfully support 
participants to 
champion healthier 
masculinities 

To evaluate the added 
benefit of the pilot 
against the baseline 
of the Respectful 
Relationships whole-
school approach

To capture early signs 
of improvement by 
reported behavioural 
changes. 

To find the best 
ways to engage and 
support participants 
to challenge their 
own thoughts and 
behaviours 

Source: Deloitte Access Economics (2023).

4.1.2. Secondary objectives of the evaluation
In addition to these main process-based objectives, the 
evaluation is also intended to formatively provide an evidence 
base to support the inclusion of similar initiatives in other 
states’ respectful relationships education and support the 
scaling of programs like the pilot in Victoria. As a pilot that 
has been newly developed for the school context, there 
are aspects to this evaluation which would inform future 
iteration and implementation of the program on a larger 
scale. The recommendations in Chapter 8 therefore consider 
the implications for scaling the pilot to maximise impact, 
including scale considerations for depth and reach of the pilot. 
The findings from this evaluation may also be relevant for 
implementing similar programs in other jurisdictions.

4.2. The ADKAR model of change management
In conceptualising how the intervention is designed to drive 
change and have impact, the ADKAR theory of change 
underpins various elements of the analysis in this evaluation.

The ADKAR model, developed by Prosci, proposes that 
organisational change is possible only when underpinned by 
individual change.24 ADKAR proposes that an individual needs 
to be supported through five stages of change in order for 
that change to become an embedded aspect of their work 
– awareness, desire, knowledge, ability and reinforcement. 
The five stages are sequential and are unlikely to be achieved 
without the realisation of the previous stage. 

Each individual participant or school may start at different 
levels of the ADKAR model – and so their change is highly 
specific or personal. To inform evaluation of the pilot’s ability 
to create outcomes and move participants through the change 
model, an understanding of their ‘starting position’ must be 
built initially. Figure 4.2 shows the ADKAR model as applied to 
the pilot, to illustrate how the intuitive approach is built into the 
pilot to create and sustain change. 

This conceptualisation was used by the evaluation team to 
understand the ways in which the various components of the 
program might be expected to nudge different participants 
along the change journey from awareness to reinforcement.

Figure 4.2: The ADKAR model of change management as applied to the Victorian MoRE Schools Pilot

Source: Deloitte Access Economics (2023), adapted from the Prosci ADKAR Model.

4.3. Contextual implications for the evaluation approach
Given the unique context of the pilot, there were a number 
of implications for this evaluation approach.

The pilot program was embedded in the broader Victorian 
Department of Education schooling system context and 
its outcomes could be influenced by a range of efforts and 
initiatives undertaken by schools more broadly. As such, the 
evaluation did not look at the pilot in isolation, but rather, 
in the context of the broader Respectful Relationships 
initiative, and acknowledged the interdependency of both. 
This understanding is crucial to any considerations regarding 
the roll-out of the program in other jurisdictions. Further, 
schools vary significantly with respect to how far along the 
change journey (or ”out of the box”) they are. This evaluation 
considered schools’ starting points and relative growth over 
time, rather than focusing on cross-sectional, system-wide 
comparisons.

The Victorian MoRE Schools program was also in an early 
pilot phase, and was designed as a staged roll-out such that 
it could continuously evolve. Therefore, apart from capturing 
outcomes, the evaluation approach was developmental, and 
focused on learnings from program implementation to inform 
improvements and enable adjustment of the pilot approach 
to optimise outcomes. It sought for data collection to be 
embedded in day-to-day processes and collected examples 
of early secondary evidence of student outcomes improving 
(or not), acknowledging it was unlikely to capture longer-term 
flow on impacts on student outcomes in a systemic manner 
given the scope and timeframe of the evaluation. However, as 
a result of this iterative, staged roll-out process, elements of 
the program and evaluation design lost consistency. While this 
was necessary for the MoRE program’s evolution, it resulted in 
different experiences of the pilot by participants at different 
stages. As such, when data was collected for this evaluation 
across the evaluation period, different participants referred to 
varying designs of the program when providing insight on their 
experience in the pilot.

Finally, as part of the design of the pilot, it was anticipated that 
MoRE champions would be key agents of change, and their 
shift in attitude, behaviour and practice would influence other 
school staff and – ultimately in the longer term – students and 
the wider school community. As such, the primary outcomes of 
interest in this evaluation were the attitudes, behaviours and 
practice of school staff who directly participated in the pilot, 
not the broader school community. To understand the role 
school staff played as catalysts of change for their school, the 
evaluation examined how MoRE champions could enact shifts 
in attitudes, behaviours, and practice more broadly in their 
schools through their colleagues and leadership team.

4.4. Approach to this evaluation
Given this evaluation focused on the implementation of the 
pilot and its early outcomes for those directly involved in the 
pilot, the evaluation engaged the following stakeholder groups:

	• Unpacking the Man Box workshop participants

	• MoRE champions

	• School leadership

	• Respectful Relationships workforce

	• The Men’s Project workforce.

A mixed methods approach to this evaluation was undertaken. 
Quantitative data was collected by The Men’s Project 
evaluation team and drawn from all stakeholder groups, 
including survey data, program and administrative data, action 
plans and attendance records. Deloitte Access Economics 
collected qualitative data from most stakeholders, including 
focus groups and interviews with MoRE champions, school 
leadership and the Respectful Relationships workforce and 
The Men’s Project workforces. Qualitative data was analysed 
thematically. Both types of data were used to answer the 
research questions of this evaluation, described as the 
evaluation framework, as shown in Section 4.4.1.
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This evaluation received ethics approval by both Jesuit Social 
Services’ ( JSS20220701) and the Department of Education 
(2022_004650). The evaluation activities were opt-in and 
voluntary in nature. As required by the Department of 
Education, each school provided two levels of consent, firstly, 
by the school principal, and secondly, by each individual staff 
member. All data in this report has been de-identified.

Two insights packs with early insights were delivered to Jesuit 
Social Services in May and September 2023, with the complete 
findings provided in this evaluation report.

4.4.1. Evaluation domains and research questions 
The key evaluation domains and research questions included 
in this report are outlined in Table 4.1.

Table 4.1: Evaluation framework

Domain Research questions

Implementation What are the enabling conditions and barriers to program implementation?

Participation Who are the MoRE champions being nominated by schools?

What factors influenced MoRE champions’ participation?

How has the training been received by schools?

Early outcomes What impact does the program have on staff who attended Unpacking the Man Box workshops?

What impact does the program have on MoRE champions?

How does the program support MoRE champions to take action to challenge unhealthy masculinities/
promote healthier identities, and in which contexts?

How does the program contribute towards embedding the whole-school approach to Respectful 
Relationships?

Source: Deloitte Access Economics (2023).

As part of the evaluation framework, a program logic was 
drafted and validated with The Men’s Project. This is shown 
in Appendix A.

4.4.2. Data sources used to inform the evaluation
The findings in this report are informed by stakeholder 
consultation, survey analysis and program data and 
documentation. Each of these are detailed below.

4.4.2.1. Stakeholder interviews
An extensive consultation process was undertaken to ensure 
key stakeholders were provided the opportunity to inform the 
evaluation. The four key stakeholder groups targeted during 
the interview consultation process included:

	• MoRE champions – individual interviews examining the 
action plans created and implementation of the pilot

	• School leaders – individual interviews examining the 
selection process of MoRE champions and implementation 
of the pilot

	• Respectful Relationships workforce – focus groups and 
interviews examining the implementation of the pilot, the 
whole school benefit of the Respectful Relationships initiative 
and early outcomes 

	• The Men’s Project workforce – a focus group examining 
the implementation of the pilot.

Consultations were based on a semi-structured interview style. 
Two separate periods of consultation were undertaken in 2023 
(May/June, and August/September). In total, three focus groups 
and nine interviews were conducted, resulting in 20 individuals 
consulted. 

4.4.2.2. Surveys
Four online surveys were used to collect data for this 
evaluation. This included:

	• a Post-UMB survey that school staff who completed the 
UMB workshops were invited to complete at the end of the 
workshop series

	• a Pre-MoRE survey that MoRE champions were invited to 
complete four weeks before the two-day MoRE training

	• a Post-MoRE survey that MoRE champions were invited to 
complete immediately after the two-day MoRE training

	• a Post-HMLC survey that MoRE champions who 
participated in the HMLC were invited to complete.

	• a Post-HMLC survey that school leaders were invited to 
complete.

The purpose of the UMB and MoRE surveys was to understand 
the impacts of the pilot on participants’ belief in ’Man Box’ 
norms, and their knowledge, influence, and confidence. 
The purpose of the HMLC survey was to examine the 

implementation of the pilot, its value-add to the school and 
early signs of change across a whole-school approach. The 
number of responses for each survey are shown in Table 4.2.

A pre-UMB survey was not undertaken due to considerations 
about the evaluation burden on participants (compared to the 
amount of time invested in the pilot). 

Demographic information collected in the surveys included the 
age range and gender of participants,25 the area their school 
was located in, their main classification in their school (principal 
and teacher class or education support class), the title closest 
to their role, and whether they spend the majority of time in 
the classroom.26

Table 4.2: Number of survey respondents and response rate when compared to attendance numbers

Survey Number of respondents Attendees Response rate (%)

Post-UMB 167 99527 16.8%

Pre-MoRE 103 13328 77.4%

Post-MoRE 102 13329 76.7%

Post-HMLC MoRE champions 13 3530 37.1%

Post-HMLC school leaders 11 2531 44.0%

Source: Deloitte Access Economics (2023).
Note: Attendee numbers for the Post-UMB survey are based on an average number of participants per school across the three workshops.

4.4.2.3. Program data and documentation
Other than stakeholder consultation and surveys, the evidence 
base for the report comprises:

	• Program and administrative data

	• Action plans

	• Attendance records

	• The Men’s Project workforce facilitator reflections.

4.5. Limitations of this evaluation
Given the timeframe of this evaluation, findings have not 
captured longer-term flow on impacts of student outcomes. 
While early outcomes may indicate a shift in attitudes, 
behaviours and beliefs for school staff and participants of 
the Victorian MoRE Schools program, this evaluation did not 
receive funding to collect data from students and parents 
to consider the impact on the broader school community, 
students, friends, and family.

Furthermore, staff who participated in the pilot were generally 
time poor due to limited resourcing within schools. This led 
to difficulties recruiting participants for focus groups and 
interviews with MoRE champions and school leaders and 
consequently, low sample sizes of qualitative data available to 
inform the evaluation findings. This may limit the generalisation 
of the findings to all participants across the pilot and the 
broader Victorian schools context.

It is also noted that the survey datasets did not include every 
cohort. The Post-HMLC survey did not include cohorts 8, 
9 and 10 of the pilot due to external factors impacting the 
delivery timeline of the pilot. In addition, two cohorts lack 
representation in survey data and interviews because principal 
consent for data collection was not received by schools in 
these cohorts. 

Individual identifiers were not available in the survey data to 
link individuals or schools between surveys during the analysis. 
As such, the survey analysis is limited in that it is not matched 
and slightly different cohorts are used to compare survey 
data before and after the two-day MoRE training (Pre-MoRE 
and Post-MoRE surveys). Furthermore, survey analysis often 
compares a before and after metric based on how a survey 
respondent judged their behaviour, knowledge, or confidence. 
Pre and post surveys relating to Phase 3 MoRE training were 
incorporated into the evaluation framework, however, only a 
post survey for Phase 2 UMB workshops was within scope. 
Hence it is possible that some bias existed in the analysis.
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This chapter considers the implementation of the Victorian MoRE Schools Pilot program in the context of the conditions of the pilot 
roll out and timing.

5.1. What are the enabling conditions and barriers to program implementation?

Box 4: Key findings (and sections) under this research question

Three broad categories of schools successfully engaged with the pilot, including those with existing interests, those 
responding to student behaviour and student wellbeing, and new schools or leadership. Their motivations and 
experiences were key determinants of program implementation.

Enablers
	• Responsive administration processes and robust 
organisation have facilitated the implementation of 
the pilot, but have been more resource intensive than 
originally envisioned.

	• Strong alignment to Respectful Relationships content and 
engagement with the Respectful Relationships workforce 
was an enabler for the successful implementation of the 
pilot in schools.

	• Senior leadership buy in was a key enabler to 
implementing the pilot.

	• For some schools, a hybrid delivery model (online 
all-staff workshops, in-person MoRE training) enabled 
implementation by meeting the challenges of school 
capacity, but challenges around scheduling remained a 
barrier to fully implementing the pilot with fidelity.

Barriers
	• The Expression of Interest timing and process was a 
barrier to implementing the pilot in some schools.

	• School capacity, including the availability of relief teachers, 
is an ongoing challenge to implementing this type of 
professional development. Resourcing and capacity were a 
key reason for schools not to engage or to withdraw from 
the pilot.

	• Implementing the Healthier Masculinities Learning 
Community was particularly challenging, and significant 
investment in the iterative development of the format was 
necessary to engage schools and MoRE champions.

5 Implementation



4140

Evaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools PilotEvaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools Pilot

Three broad categories of schools successfully engaged with the pilot, including 
those with existing interests, those responding to student behaviour and student 
wellbeing, and new schools or leadership, and their motivations and experiences 
were key determinants of program implementation.

In general, three types of schools were identified as responding to the Expression of Interest 
and participating in the pilot:

Schools and/or school staff with existing interests

Schools that were already well progressed in their Respectful Relationships journey and saw the initiative as a key part of their 
teaching or operations. These included lead Respectful Relationships schools (in part due to the EOI focus on lead schools), but 
also included other schools who saw a broader wellbeing or school philosophy connection. Some schools’ participation was seen 
to be almost wholly led by a member of staff with an existing interest in gender equality.

Schools responding to student 
behaviour and student wellbeing

Some schools’ motivation was in response 
to challenging behaviour from students, 
in particular among young men and boys. 
Some of these behavioural challenges 
were seen to be linked to COVID-19 and 
lockdowns. Schools spoke about wanting 
to feel confident in how to respond to 
this behaviour and support their women 
students and staff, but also how to support 
men students.

New schools or new school leadership

Recently opened schools and new school 
leaders responded to expressions of 
interest. While motivations for this were 
unclear, observations from The Men’s Project 
delivery team were that these schools 
wished to set culture and tone early in the 
establishment of the school. These schools 
may also have had greater capacity due to 
fewer existing programs.

Pilot phase Data source

Responsive administration processes and robust organisation have facilitated the 
implementation of the pilot but have been more resource intensive than originally 
envisioned
Administrative and organisational processes have been iterated throughout the pilot to reflect 
feedback from schools and learnings by The Men’s Project delivery team. Feedback from 
schools was generally very positive about The Men’s Project’s administration, which helped 
to build relationships with schools. 

Strong support through a central contact at the Department of Education was also reported 
by The Men’s Project delivery team as an enabling factor in implementing the pilot. Schools 
that did not have as close or strongly established links with the Department of Education were harder to recruit. Facilitator 
reflections describe that the central contact’s deep understanding of the pilot, combined with regular contact, meant that timely 
and accurate information about the Respectful Relationships workforce was also shared with The Men’s Projects team. This meant 
that the pilot could be responsive not only to school feedback, but to the broader school context. The central contact was also able 
to engage with the Respectful Relationships workforce regarding the pilot, who in turn could advocate on its behalf to schools. 

However, both The Men’s Project and the Respectful Relationships workforce reported a greater than expected administrative 
burden. In part this was due to The Men’s Project initially needing to contact schools via the Respectful Relationships workforce, 
as requested by the Department of Education. While this communication protocol facilitated stronger relationships between 
stakeholders in many cases, it made it harder to change arrangements, and in some cases, led to inefficient communication 
and additional administrative burden.

Pilot phase Data source

“The dysregulation you’re seeing…within young men seems to be more prevalent post COVID as well. So I think in 
terms of doing the work, it’s timely and it’s needed. And I think the information [that] is being presented, it’s great.” 
– Respectful Relationships workforce

“I would say that the admin of it all was quite intensive.” 
– Respectful Relationships workforce

"I think the administration and coordination went well 
from my perspective. It was well organised. The 
workshops were in my calendar, there was prep before 
the schools and preparing specifically for schools." 
– The Men’s Project focus group

Strong alignment to Respectful Relationships initiative content and engagement 
with the Respectful Relationships workforce enabled implementation of the pilot 
in schools
Despite the administrative burden, working closely with the Respectful Relationships team 
(and aligning content and delivery with Respectful Relationships) was a key enabler of the pilot. 
The Respectful Relationships workforce often played a critical role in supporting the pilot, 
including assisting with or driving school recruitment, and following up with schools during 
and after trainings to drive engagement. 

One school’s Respectful Relationships coordinator reflected that they had been considering 
how to implement their own version of the pilot, but that the pilot was more evidence-based and fit for purpose.

Pilot phase Data source
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For some schools, particularly regional schools, a hybrid delivery model enabled 
implementation by meeting the challenges of distance and school capacity
There were mixed reflections on the hybrid delivery model, with some commenting that 
in-person UMB workshops might have resulted in improved outcomes and engagement, 
while others suggested that online delivery was better for taking into account practical 
considerations about capacity and scheduling. These sometimes differed between regional 
and metropolitan schools. Regional schools were more likely to reflect on logistical barriers to 
in-person delivery and were satisfied with online delivery. Some metropolitan schools inquired 
to The Men’s Project whether the UMB workshops could be delivered in person, and they 
were under the impression that the online delivery model was due to the risk of COVID-19, rather than a deliberate design feature. 
However, nearly all stakeholders agreed that the in-person delivery of the two-day workshops were critical to the high level of 
engagement, despite any real or perceived barriers to engaging such as travel.

The Expression of Interest timing and process was a challenge to implementing the 
pilot in some schools
Schools, the Respectful Relationships workforce, and The Men’s Project team all reflected 
that the timing of the EOI and recruitment period was a challenge in implementing the pilot. 
In particular, a period of uncertainty after COVID-19 lockdowns was cited as a challenge 
for Respectful Relationships staff promoting the pilot. Timing across the school year and 
uncertainty about the opportunity to engage with the pilot in the following year also was 
suggested to be a challenge for engaging schools. There was also lack of clarity for the 
Respectful Relationships workforce about additional opportunities for schools to participate in 
the pilot alongside other cohorts and therefore at different points in the year, reflected in both the Respectful Relationships focus 
group and the facilitator reflections. This likely contributed to underrecruiting schools, with 58 schools having participated (or 
currently participating) in the pilot of the target of up to 100 schools.

Senior leadership buy in was a key enabler to implementing the pilot
School leaders have the capacity to create space for the pilot within schools, for instance 
by ensuring that teaching staff are released from teaching time in order to attend the MoRE 
champion two-day training, and more generally by making the pilot a priority in schools. 
Stakeholders at all levels described how difficult it is, or can be, to roll out programs in schools 
without full and enthusiastic engagement from senior leadership. 

MoRE champions saw their school leadership as more ready to change their attitudes and 
behaviours about masculinities/what it means to be a man than their colleagues, students 
and parents/carers (see Chart 5.1). 78% of champions rated the readiness of their school leadership to change their attitudes and 
behaviours about masculinities as high or very high, likely indicating that their school leaders are engaged with these topics. School 
leadership were seen as more ready to change their attitudes than champions’ colleagues more generally, and in contrast only 19% 
of champions rated the readiness of their school’s parents and carers as high or very high. 

Chart 5.1: ‘Please rate the readiness of [the following groups in your school] to change their attitudes and behaviours 
about masculinities/what it means to be a man’

Source: Pre-MoRE survey, Q23-27, n = 97.

Pilot phase Data source

Pilot phase Data source

Pilot phase Data source

“I pushed and pushed and pushed. I did so much advertising of this. I targeted schools. But it didn’t matter how much I 
did.” – Respectful Relationships workforce
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Box 5: Implications of this research domain for the future of the MoRE program

	• School capacity should be considered when thinking about how to continue to offer the program, including how to continue 
to streamline administrative processes and how to structure the program

	• Engagement with key stakeholders, including the Respectful Relationships workforce, senior leadership in schools, and the 
Department of Education is important for implementing the MoRE program

	• MoRE champions and other stakeholders identified a range of motivations for implementing the program including a focus 
on students’ problematic behaviours with regards to attitudes to gender and expressions of masculinity, which should be 
considered in further iterations of the program.

School capacity, including the availability of relief teachers, is an ongoing challenge 
to implementing this type of professional development. Resourcing and capacity 
were a key reason for schools not to engage or to withdraw from the pilot
Current resourcing and capacity constraints for schools have been well documented (see 
Section 3.4.2), with demand for school staff outstripping supply across the state, and school 
staff in schools reporting correspondingly high workloads. Two factors in particular were seen 
to affect the implementation of the pilot: a lack of supply of Casual Relief Teachers (CRTs), and 
changes to time-in-lieu entitlements for school staff in Victoria as part of the Victorian Schools 
Agreement. Together, these factors meant that although the pilot provides funding towards 
CRT provision, to support staff to participate, in many instances schools found it challenging to provide this relief. Schools also 
found it hard to find capacity for the three whole school UMB workshops, due to limited time for professional development (and 
particularly for all staff, simultaneous professional development on three separate occasions within one term). This was noted to be 
particularly true in term four. Despite the challenges of finding casual relief teachers to cover classes, most MoRE champions were 
still able and committed to attend the two-day training. 

Indeed, of the 25 schools that withdrew after submitting an EOI, 21 withdrew before the UMB workshops. The aforementioned 
challenges around scheduling and capacity impeded delivering the program with fidelity, with both The Men’s Project and the 
Respectful Relationships workforce finding work-around solutions to enable engagement with the pilot. These included schools 
participating without all staff members completing all UMB workshops and staff members being invited to workshops intended 
for other schools (when they were unable to attend their own school’s workshops). In addition, at least one school was reported to 
have offered the UMB workshops as optional rather than compulsory professional development, rather than making engagement 
compulsory for all staff, as intended in the pilot design.

Implementing the Healthier Masculinities Learning Community was particularly 
challenging, and significant investment in the iterative development of the format 
was necessary to engage schools and MoRE champions
The HMLCs were intended to be a virtual channel to prompt ongoing reflection and 
engagement following the two-day MoRE training. They were designed to provide MoRE 
champions with an opportunity to discuss wins and challenges of promoting healthier 
masculinities in their schools, reinforce learnings from the two-day training and encourage 
one another in their efforts. To be effective, the initial HMLC design required large group 
participation from MoRE champions to generate discussion and enthusiasm. However, many 
MoRE champions did not engage with the HMLCs as they were initially designed. Barriers described by The Men’s Project delivery 
team and MoRE champions included being unable to access the Webex platform on computers, time, and capacity of MoRE 
champions once back in the school context, lack of interest, and a number of professional support staff working part time and 
unavailable on the days the HMLCs were run.

The Men’s Project delivery team worked to iteratively develop the HMLCs into a format that would more effectively engage schools 
and enable ongoing reflection and engagement (see section 3.5). Eventually becoming one-on-one check-ins with The Men’s 
Project delivery team via phone, Microsoft Teams and Zoom, it was clear that individualised support and insights tailored to MoRE 
champions’ school context and the ways they were specifically promoting healthier masculinities, and a choice of time and day to 
schedule the check-ins, were enablers to engaging with the HMLCs. The desire for individualised support was also observed by the 
Respectful Relationships workforce who were contacted by some schools seeking bespoke support to implement change.

Pilot phase Data source

Pilot phase Data source
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This chapter considers the demographics and role of nominated MoRE champions and how schools have received the training. 
While section 6.1 focuses on the attendance profiles of MoRE champions at the two-day training and their demographics, section 
6.2 focuses specifically on active engagement with the Victorian MoRE Schools Pilot.

6.1. Who are the MoRE champions being nominated by schools?

Box 6: Key findings (and sections) under this research question

	• MoRE champions are predominantly women and between 31 and 50 years old, but the proportion of men MoRE 
champions is relatively higher than the broader Victorian education workforce 

	• Half of MoRE champions are classroom teachers and 15% are leading teachers and learning specialists

	• Of MoRE champions in leadership positions, the majority are women, and this proportion is higher than the proportion of 
women in leadership positions than the broader Victorian education workforce

	• MoRE champions generally have a strong interest in the topic, have engaged in previous professional development, believe 
they have a high level of influence in their school community to bring about change, and are already doing work in their 
school related to Respectful Relationships, healthier masculinities and wellbeing

	• MoRE champions’ role, and their ability to be released for two-days of professional development, influenced their 
participation in the two-day training.

MoRE champions are predominantly women and between 31 and 50 years old, 
but the proportion of men MoRE champions is relatively higher than the broader 
Victorian education workforce
While there were a range of ages represented by MoRE champions nominated by schools, 
60% were aged in their 30s and 40s (see Chart 6.1). Further, MoRE champions primarily 
identified as a woman or female (see Chart 6.2), likely reflecting both the disproportionately 
high number of women that work in education, and the relatively high representation of 
women in efforts to address gender inequality and family violence.32 

However, while the education sector generally employs more women staff, with women 
comprising 76% of the Victorian Government Teaching Services (GTS) workforce,33 the proportion of women MoRE champions 
(66%) is lower than the broader GTS workforce (76%) (see Chart 6.3). Comparatively, a higher proportion of MoRE champions 
were men when compared to the broader education workforce (33% compared to 24%). The pilot’s dual focus on masculinities 
and family violence may have contributed to this, with several MoRE champions indicating during interviews that they felt there 
were relatively more men school staff interested in and engaging with the pilot compared to other programs and resources that 
focus more explicitly on family violence. For these men staff, the pilot was a stepping-stone towards engaging with the broader 
Respectful Relationships initiative.

6 Participation

Pilot phase Data source

“But the thing I liked the most, I think, is compared to Respectful Relationships sessions, there were more men. More 
males in attendance from secondary schools and things, rather than Respectful Relationships which tend to be very 
female dominated in the people who rock up to the meetings.” – MoRE champion
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Chart 6.1: ‘Please select your age range’

Source: Pre-MoRE survey, Q2, n = 111.

Chart 6.2: ‘How do you describe your gender?’

Source: Pre-MoRE survey, Q3, n = 110.34

Chart 6.3: Gender of MoRE champions compared to the broader Victorian Government Teaching Services workforce

Source: Pre-MoRE survey, Q3, n = 111; Department of Education (2021) Workplace Gender Audit 2021 Summary Report.35

Half of MoRE champions are classroom teachers and 15% are leading teachers and 
learning specialists
Half (51%) of MoRE champions describe their role as classroom teacher, with an additional 
15% of MoRE champions describing themselves as leading teachers or learning specialists 
who are likely to spend the majority of their time in the classroom (Chart 6.4). In stakeholder 
consultation, schools emphasised the importance of teachers across multiple subjects being 
involved to embed a whole-school approach, particularly since not all teachers are equipped 
to explicitly address healthier and unhealthy masculinities in the subjects they teach.

Chart 6.4: ‘Please indicate the title that is closest to your role’

Source: Pre-MoRE survey, Q6, n = 105.

Pilot phase Data source

“You almost always have to use a whole bunch of teachers whose expertise is nowhere near that field. I can get a lot done 
with health, PE teachers, maybe psychology teachers, a bunch of English teachers, those people are used to talking in that 
space. Humanities, philosophy type teachers, they’re used to setting up those types of discussions. But in order to teach 
the whole school, I also have to have in that space, maths teachers and physics teachers.” – School leader

"MoRE champions are clearly: passionate. They come from a variety of different roles: RR leads, education support roles, 
all different roles from the school." – School leader

Of MoRE champions in leadership positions, the majority are women, and this 
proportion is higher than the proportion of women in leadership positions across 
the Victorian education workforce
When broken down by role, the majority of MoRE champions who hold a leadership position, 
as defined by the roles of principal or assistant principal, identify as a woman (Chart 6.5). 
Compared to the proportion of GTS leadership in Victoria who are women, the proportion of 
women MoRE champions in the pilot that hold leadership positions is higher than the broader 
workforce.

Pilot phase Data source



5150

Evaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools PilotEvaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools Pilot

This reflects that a high proportion of those who engage in family violence work are women.37 Comparatively, the proportion of 
women MoRE champions at a teacher level is slightly less than that in leadership, possibly reflecting the higher interest of men 
teachers and school staff in the pilot given its focus on healthier masculinities, men and boys, as discussed in section 6.1.38

Chart 6.5: ‘How do you describe your gender?’, by role category

Source: Source: Pre-MoRE survey, Q3, Q6, n = 105.39

Proportion of GTS leadership who are women
MoRE champions generally have a strong interest in the topic, have engaged in 
previous professional development, believe they have a high level of influence in 
their school community to bring about change, and are already doing work in their 
school related to Respectful Relationships, healthier masculinities and wellbeing
Most MoRE champions (65%) have previously participated in professional development in 
the area of gender inequality and family violence in the past five years, with only 35 per cent 
stating that they had not. 

When asked to specify the training provider of the professional development, where MoRE 
champions could recall them, Respectful Relationships was the most commonly cited 
provider. As discussed in section 5.1, strong engagement with the Respectful Relationships workforce enabled implementation 
of the pilot in schools. For many schools that were engaged with and participating in the pilot, they had existing interest in 
gender inequality and family violence and were often well progressed in their Respectful Relationships journey. As such, it can 
be expected that staff within these schools, particularly those nominated as MoRE champions, would have engaged previously 
with Respectful Relationships content and received some professional development through Respectful Relationships, and had 
previous engagement with the Respectful Relationships workforce. However, as a result, some schools that were more mature 
in their Respectful Relationships journey reported during stakeholder consultation that they were not as challenged by the UMB 
workshops or MoRE training as anticipated. 

Furthermore, MoRE champions have a high level of influence in their school community to change attitudes and behaviours relating 
to masculinities and what it means to be a man (Chart 6.6). Stakeholder interviews with MoRE champions indicated that often, 
members of staff who were nominated to be MoRE champions either were more senior in role or had the capacity and ability to 
work within their school to change attitudes and behaviours relating to masculinities. As such, the MoRE champions often support 
or take leadership roles within their school or within student wellbeing. This validates the identification of the enabling condition of 
senior leadership buy in as discussed in section 5.1.

During interviews, MoRE champions generally indicated that they had an existing role within Respectful Relationships, healthier 
masculinities and wellbeing, and were often already doing work in their school related to this topic. Many had time specifically 
allocated to Respectful Relationships or related work within their weekly resourcing through their existing role. This supports the 
design of the pilot, where the MoRE champion, equipped with learnings from the two-day training, could go back to their school 
and be a catalyst for change in attitudes and behaviours related to masculinities and what it means to be a man though being a 
role model to other staff and students. To effectively create change in this way, MoRE champions needed the ability to act in their 
school beyond the pilot – their existing roles provided an avenue for this.

Furthermore, MoRE champions often had an existing passion and interest in either gender inequality and family violence, or 
working with men and boys. This had often been cultivated either through their informal experience in working with their students 
over their career, or through their roles and responsibilities in their school.

Pilot phase Data source

“It was nice that they were sharing something they were as passionate about as I was. They really met that feeling, and 
that was probably for most of the room. Even the other attendees, it was one of those courses where everyone was keen 
to make a change. You walked out of there thinking, we can do this, we can get this done.” – MoRE champion

Executive 
Principals

44%

School 
Principals/ 

Liaison Principals

56% 62%

Assistant 
Principal.36
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Chart 6.6: ‘What is your level of influence within your school community to bring about change in attitudes and 
behaviours related to masculinities/what it means to be a man?’40

Source: Pre-MoRE survey, Q22, n = 98.

MoRE champions’ role, and their ability to be released for two-days of professional 
development, influenced their participation in the two-day training
Compared to the three UMB online workshops, relatively more staff in leadership roles and 
professional support, and fewer staff in teaching roles, participated in the two-day training as 
MoRE champions (Chart 6.7). As such, existing roles are likely to influence their participation in 
the pilot, as described in section 6.1.

When considering the types of responsibilities across the three different groups of roles, 
teachers generally spend more time in the classroom than school staff in leadership 
roles or professional support, which includes paraprofessionals, tutors (Tutor Learning Initiative), language assistants, teaching 
supports, teacher aids, librarians and technicians, Koorie Educators, business managers and school administration. The increased 
participation of professional support and leadership among MoRE champions is therefore likely to reflect their ability to be relieved 
from their day-to-day responsibilities for the two-day training. For teachers, this would require gaining access to relief teachers, 
which as discussed in section 5.1, has been a barrier to implementation of the pilot. This was highlighted as a challenge by some 
MoRE champions during interviews. These time and capacity challenges were also reflected through MoRE champion engagement 
with the HMLCs, where MoRE champions felt that their busyness and lack of time impeded their ability to continue to engage with 
this phase of the pilot, even if they had been released from their normal duties for the two-day training. This was compounded for 
professional support staff who often did not work full time and could not attend the HMLCs which fell on days they did not work.

Pilot phase Data source

Chart 6.7: Role grouping of UMB participants compared to MoRE champions

17%

67%

16%

14%

75%

11%

Leadership (principal, assistant principal)

Teacher (classroom teacher, learning specialist, 
leading teacher)

Professional support (other roles)

UMB participants MoRE champions

Source: Post-UMB survey, Q6, n = 175; Pre-MoRE survey, Q6, n = 105.

“Both our staff who attended were both well on the bandwagon. I mean, they didn’t need to be convinced. But it probably 
wasn’t all that well timed for us because we’d so recently done the healthy masculinity stuff and so on. So for them it was 
a bit repetitive, honestly, like they’d seen it before. And so they were quite willing, but I don’t think they felt that they 
learned much, they sort of weren’t pushed very much in that space.” – School leader

“It was really hard to get me released for that MoRE project. PLs and the principal class were okay because they don’t have 
a class, but I’m a health and physical education teacher. So it was hard to get that time I guess.

The chats with the MoRE team themselves, they were really beneficial and we had a great check-in. Not many people 
attended, which was a shame.” – MoRE champion

6.2. What factors influenced MoRE champions’ participation?

Box 7: Key findings (and sections) under this research question

	• MoRE champions were able to actively participate when they could immerse themselves in the pilot

	• Group attendance supported MoRE champions’ engagement with the two-day training

	• Leadership support better enabled MoRE champions to engage with the pilot.

MoRE champions were able to actively participate when they could immerse 
themselves in the pilot
MoRE champions were better able to engage with and participate in the pilot when they could 
completely immerse themselves in what they were learning and remove distractions they 
would normally experience during professional development. This was enabled through the 
two-day training design, which was offsite, in person and intensive in nature, as compared to 
shorter, weekly sessions at the end of the school day over a number of weeks, or the hybrid 
delivery of the three UMB workshops, where MoRE champions suggested it would be easier 
to switch off and disengage with the content. The engaging nature of presenters, collaborative 
nature and structured approach to the two-day training supported MoRE champions’ ability to 
immerse themselves in what they were learning also.

Pilot phase Data source



5554

Evaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools PilotEvaluating the impact of the Victorian Modelling Respect and Equality (MoRE) Schools Pilot

Attending with colleagues supported MoRE champions’ engagement with the two-
day training
In addition to MoRE champions’ shared interest in gender inequality and family violence, their 
ability to attend the two-day training with two to three other colleagues from their school 
enhanced their engagement with the pilot itself. Attending with other colleagues enabled a 
level of solidarity between MoRE champions that was sustained when they returned to their 
school. This particularly supported MoRE champion participation beyond the two-day training 
as they sought to engage the broader school and model and share what they had learnt with 
other colleagues and staff.

Pilot phase Data source

Leadership support better enabled MoRE champions to engage with the pilot
Where school leadership supported work to address gender inequality and family violence, 
MoRE champions were better able to successfully engage with and participate in the pilot. 
MoRE champions who were released from their day-to-day responsibilities to participate 
in the pilot often cited their school leadership’s support as a key factor in this occurring. 
The Respectful Relationships workforce also observed this, noting that where the principal 
teams backed the pilot, MoRE champions were more effective in enacting change when 
they returned to their school. During interviews, MoRE champions in schools where they 
had the support of school leadership believed they were more effectively able to engage 
with their learnings from the pilot and implement change because it was already embedded in what the school did. As such, 
the schools’ values aligned with the professional development the MoRE champion had engaged with, and successful change 
was easier to implement. However, for some MoRE champions, this limited their engagement with the HMLC phase of the pilot, 
because they felt sufficiently supported by their school and leadership to enact change, without requiring the additional support 
of The Men’s Project.

Pilot phase Data source

“I think that being able to go away for a couple of days was really beneficial to really immerse ourselves in the program. So 
if that’s something that can continue, I think that would be really beneficial. I know it’s more costly, and I know that it’s an 
impact on families. But I think we know that when we immerse ourselves into something and we really give ourselves an 
opportunity to embrace the learning you can go deeper with it.

Just having the two days set aside. Because we get very busy, and I’ll be honest, once you do PDs at the end of Monday, 
when the teachers are tired at 4:30, they don’t really listen.” – MoRE champion

“So I think where the success is, is really with school leadership [buy-in], and we’ve got the principal team really backing 
the program and even one of my lead schools that have been doing some great stuff and they’ve been involved from the 
beginning.

So I’d say that, for schools, that’s a real issue, if you’ve got a very committed staff, but you haven’t got leadership support 
that’s going to be a big problem.

A lot of them are classroom teachers. So if you haven't got that leadership support to allow these teachers time to plan for 
bring to and actually attend our communities of practice in whatever that's going to look like for our cohort. You know, we 
have a new agreement. Yes, definitely some on our list are outside of the classroom and will have an opportunity under 
their portfolio as a well-being leader or so on.” – Respectful Relationships workforce

“We find in things for schools that a couple of people will go off to do a training or one person will go off to a training and 
come back with all this great knowledge and excitement, and no one else has been there. So being able to go with others 
and then come back and share initially with our leadership team, then our next level of leadership team and then the 
whole staff, allowed us to suppose drip feed information back in a way that wasn’t overwhelming, but didn’t mean it was 
just us with the knowledge.” – MoRE champion

“It’s a bit of a running theme it is that there’s not a huge support from leadership.” – MoRE champion

6.3. How has the training been received by the schools?

Box 8: Key findings (and sections) under this research question

	• Overall, the pilot is useful for schools’ context, depending slightly on their motivation for engaging with the pilot and their 
Respectful Relationships journey

	• The focus on masculinities and the implications of the ‘Man Box’ for men and boys was perceived to encourage engagement 
with the pilot and the Respectful Relationships initiative more broadly, particularly from families and communities

	• There was some confusion in schools’ expectations of the pilot and how each of the phases contributed to the overall 
program

	• Stakeholders cited the need for more resources and tangible plans to apply to the classroom following the UMB workshops

	• MoRE champions held mixed views on the usefulness of the HMLCs as they were implemented.

Overall, the pilot is useful for schools’ context, depending slightly on their 
motivation for engaging with the pilot and their Respectful Relationships journey
Most school leaders surveyed believed the pilot was ‘suitable and fitting’, with 82% agreeing 
or somewhat agreeing with the statement. Further, 64% agreed there was clear value in 
participating in the pilot (Chart 6.8) reflecting schools’ belief that the pilot is useful for them. 
This view was held by UMB participants following the online workshops, and MoRE champions 
following the two-day training and HMLC process also, with the majority agreeing that they 
thought the respective pilot element was worthwhile and that they would recommend the 
program (Chart 6.9 and Chart 6.10). Compared to the other phases of the pilot however, it is 
clear that the two-day MoRE training was much more well received, with 90% of MoRE champions 
agreeing the particular phase of the pilot was worthwhile (Chart 6.9).

Pilot phase Data source
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“It was nice to have everyone who presented on the day [two-day MoRE training] didn’t feel like they were teaching me 
anything. They were sharing something they were as passionate about as I was, like, they really met that feeling and, and 
that was probably for most of the room.

And I think that the presenters were the key to it, because the all the information is confronting and the information could 
be off putting to people really, really quickly. And the guys did a sensational job face to face of presenting it and allowing 
discussion to happen.

In fact, we sat down the first night, the majority of us went out for dinner together. And we had great chats that way. So 
that is something that goes back to the two days and being away, it gives you that opportunity to connect on a deeper 
level.” – MoRE champion

“It felt more like a revision or refresher. Like they really probably needed an advanced course.” – School leader

“I think the way that the pilot fit with RR, so rather than saying that, you know, here’s another thing that the pilot does, to 
the RR work already, and so they complement each other, they support each other. The more you do in one space, the 
more improving we have seen another space. And so schools who already had been implementing RR are able to more 
easily implement some of the ideas that they came up with from the pilot. And it built on stuff that was already there.” – 
Respectful Relationships workforce

However, stakeholder interviews and survey responses indicate that while many schools believed the pilot was useful, appropriate, 
and feasible for their context, some felt they were more advanced in their Respectful Relationships journey than the level the 
pilot was targeted towards, particularly following the UMB workshops. This seems to be reflected by the variance in schools’ 
expectations for what the pilot would provide, particularly given it built on and complemented implementation of the whole-school 
approach to Respectful Relationships, as well as the variance in how doable schools believe it is to implement learnings from the 
pilot. This spectrum generally reflected how experienced schools were in their Respectful Relationships journey, with more mature 
schools indicating during interviews and survey comments that the learnings were more actionable to implement than schools less 
experienced in their Respectful Relationships journey.

While motivations to participate in the pilot varied, 100% of school leader respondents were ‘willing’ to participate in the pilot, and 
most of these also ‘committed’ (Chart 6.8). This aligns with the timing of the survey data collection, where only those that completed 
the pilot completed it, and those who withdrew were not asked to participate in the survey.

Chart 6.8: School leader perceptions of the pilot41

Source: Source: Post-HMLC (school leaders) survey, Q8, n = 11.

Chart 6.9: ‘The sessions, training check-ins or pilot were worthwhile’42

Source: Post-UMB survey, Q18, n = 160; Post-MoRE survey, Q27, n = 96; Post-HMLC (MoRE champions) survey, Q15, n = 13.
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Chart 6.10: ‘I would recommend this program to a colleague or other school who was considering furthering their skills in 
promoting healthier masculinities’43

Source: Post-UMB survey, Q18, n = 160; Post-MoRE survey, Q27, n = 96; Post-HMLC (MoRE champions) survey, Q15, n = 13.

The focus on masculinities and the implications of the ‘Man Box’ for men and 
boys was perceived to encourage engagement with the pilot and the Respectful 
Relationships initiative more broadly, particularly from families and communities
The pilot’s messaging on the implications of the ‘Man Box’ rules and consequent harms to men 
and boys, as well as women, girls, and non-binary people, was perceived by schools to support 
engagement with the topic. Schools felt the content was more accessible to students and staff 
across varied community contexts who may not immediately engage with gender inequality 
and family violence issues or be hesitant to engage with them. By acknowledging the harms 
to men and boys in restricting their capacity to be their authentic selves, schools believed the 
pilot was better able to connect with the personal experiences of students and staff across community contexts, and therefore, 
provide a safe platform to critically examine and challenge unhealthy masculinities and how broader gender inequalities drive 
problematic behaviour, family violence and social harms for people of all genders. 

The pilot has helped schools to explain to their communities what the Respectful Relationships initiative seeks to target more 
broadly and engage the school more holistically. Schools perceived the likely pushback from families and communities to be less 
for healthier masculinities topics than other areas of Respectful Relationships. The dual focus on masculinities and the impact 
on family violence enabled schools to articulate that such programs support boys and men in schools to prevent them becoming 
people who use violence. 

The quotes below demonstrate schools’ interest in being able to discuss Respectful Relationships through a lens that also 
considers the impacts of unhealthy masculinities on men and boys. They also reflect some conflicting motivations around the 
ultimate purpose of the program (for example, reducing family violence as opposed to improving men’s mental health). Importantly, 
the pilot is designed to emphasise the primary objective of reducing family violence, in line with research on gender-transformative 
programs that indicates that this critical objective should remain clear within programs that focus on engaging men and boys.44 
Overall, engaging men and boys has been an important enabler of pilot participation and engagement, allowing schools to engage 
more deeply with issues around family violence.

Pilot phase Data source

“Doing some of the MoRE stuff, it’s flipped a little bit where we’re talking about men, boys’ health and girls’ health. I think 
that the boys are more engaged rather than just sitting there going, Oh, here’s another session about how we suck.

I think one thing I’ve noticed through Respectful Relationships, which is a wonderful program, but it’s all violence against a 
woman and we’ve had a lot of pushback, because what about men? What about boys and we even get our students 
saying, What about boys? We get bullied too. We suffer too. And I think assuming why there were a lot more male teachers 
is the fact that it was for men's mental health, and that it was from The Men’s Project.” – MoRE champion

“So then what happened was then when we did this training [UMB workshops], there was a lot of overlap. But this 
training, we did this training with our new staff, that staff that were new to the school, even though I had done the 
previous training, I did it with them. And I found that there was a lot of overlap between the two [the pilot and previous 
healthier masculinities program the school had engaged with].” – MoRE champion

“I think it’s filled that gap. So when we when we talk about respectful relationships, there is a gender lens with it. And so 
we do talk about the 95% of all violent interactions being done by a male perpetrator. And I think that there’s a lot of good 
that comes because of that. And so I think that the pilot gave schools the capacity to say that they were doing something 
to support students so that they weren’t becoming perpetrator.” – MoRE champion

There was some confusion in schools’ expectations of the pilot and how each of the 
phases contributed to the overall program
School leaders were generally less sure that the pilot met their schools’ expectations, with 
18% disagreeing or somewhat disagreeing, and another 18% neither agreeing nor disagreeing 
(Chart 6.11). This is supported by the interviews and survey comments, which highlighted 
that the Respectful Relationships workforce may not have marketed the pilot to schools 
clearly, and some schools felt they had already engaged in other programs that overlapped 
and provided similar value. Due to the complexity in the process required to engage schools 
initially, there was confusion on what the pilot would provide through its different phases, 
what was expected to be achieved throughout each phase, or how the professional development received through the pilot 
would complement existing Respectful Relationships professional development and curriculum and teaching resources. During 
interviews, a number of interviewees were unable to distinguish between different phases of the pilot, or were confused with which 
part of the pilot was which. 

This illustrates the need to clearly communicate purpose and expectations of the pilot to schools if continued, particularly in 
the context of Victoria, where there are numerous activities, resources, and learning packages available to support Respectful 
Relationships, healthier masculinities and wellbeing in schools. Clearer promotion will allow schools to strategically decide how 
each program they engage in or resource they use interconnects and aligns with others. This was emphasised by members of the 
Respectful Relationships workforce.

Pilot phase Data source

When these alignments and connections were clear to participants, the pilot’s overlap with Respectful Relationships and other 
wellbeing and healthier masculinities programs reinforced learnings for participants.
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Chart 6.11: ‘The MoRE pilot program meets our school’s expectations’45

Source: Source: Post-HMLC (school leaders) survey, Q8, n = 11.

Stakeholders cited the need for more resources and tangible plans to apply to the 
classroom following the UMB workshops
Many stakeholders believed the UMB workshops needed to be better tailored to the context 
of each school, the scenarios they manage in the classroom and broader student attitudes. 
While generally the participants’ knowledge of masculinities and the ‘Man Box’ expanded, they 
expressed a need for more tangible approaches, strategies and resources to take action in 
their school on a day-to-day basis. Partly, this was a result of:

	• schools perceiving themselves as advanced in the area of gender inequality and family violence as Respectful Relationships lead 
schools

	• the diversity in challenges faced by primary and secondary schools

	• the confusion in expectations by schools of what the UMB workshops were designed to provide, as opposed to the two-day 
MoRE training, and how the program as a whole complemented existing Respectful Relationships curriculum and teaching 
resources, as discussed earlier in this section.

Further, MoRE champions perceived the UMB workshops to be relatively less useful than the two-day MoRE training and other 
aspects of the pilot, which, as indicated during stakeholder interviews, were more tailored to the school and tangible in application 
of learnings.

Pilot phase Data source

“I did not feel as though I was actually given any methods or resources to promote healthier masculinities. I do not feel like 
I have come away with any concrete resources, just a more in-depth knowledge of the stats related to family violence and 
violence in general.

I think more hands on/ scenario based around actual school encountered experiences as a solution resource for teachers 
would be good.

More opportunities to engage with the content were needed. More scenarios, opportunities to discuss actions and gather 
feedback on how issues could be resolved/challenged.” – UMB participant

“I think I was looking for a little bit more with the training [workshops]. While I love the theoretical aspects, I was looking 
for some more practical elements of how we can, you know, implement things within our school community. And that 
came when we did the two-day training, that came from talking to people in the room and not necessarily from the 
program.” – MoRE champion

The above comments regarding the UMB workshop series highlight an appetite from school staff to receive professional 
development that goes beyond awareness raising. This supports the need for staff to participate in skill and confidence building 
initiatives, such as the MoRE training, that provide space for active conversations and action planning.

Figure 6.1: Example slide from Unpacking the Man Box workshop

Source: The Men’s Project.
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MoRE champions held mixed views on the usefulness of the HMLCs as they were 
implemented
Some MoRE champions perceived the HMLCs as useful in supporting action in their school. 
For those who attended the HMLCs, email support was considered most helpful, followed by 
phone check-ins and then the online learning community (see Chart 6.12).46

However, many MoRE champions did not perceive it as useful, with some variance in views 
by cohort, and a number simply not engaging with it. For example, only 29% of those who 
participated in the online learning community aspects of the HMLCs found them very or 
extremely helpful. Of those MoRE champions who did not engage with this phase of the 
pilot, a number saw its value in theory, but could not feasibly commit, citing capacity constraints, logistics, and low priority as 
reasons. The value of keeping in touch with schools was also emphasised by the Respectful Relationships workforce. Cohorts 
earlier in the implementation of the pilot generally found the HMLC phase to be less useful, particularly where other schools had 
not implemented any change and there was limited information sharing. The HMLCs needed to better support MoRE champions 
in remaining accountable, which further iterations of this phase supported, as discussed in section 7.3. Further, some MoRE 
champions felt they were sufficiently confident enough to enact change in their schools without the need for additional support 
through the HMLCs.

Chart 6.12: ‘How helpful were the following to your role as MoRE champion?’

Source: Post-HMLC (MoRE champions) survey, Q17, n = 13.47

Pilot phase Data source
“So maybe if there was an online check-in or something, I’m not sure that was offered to the forum. Like I said, I didn’t 
actually engage with the forum but yeah, maybe just something to jump on to now reinvigorate us.

It felt a bit more like a group of people justifying why they hadn’t done what they had said that we’re going to do like it…
And so it just it didn’t feel good. When we’re in the room, it was really keen. And then it’s like, half of us went back to 
schools and went, everything else got in the way. And so then the one that I was at wasn’t as informative because there 
wasn’t as much feedback, it was a lot of oh, we haven’t because this happened or we’ve had a musical or we’ve, for 
whatever reason.

I didn’t mind the WebEx setup at all, I found it quite easy to use, but there wasn’t a lot of time. But again, that might go 
back to accountability. Like, maybe having, genuine conversation with very specific, like, what activities have you had, 
what worked? What didn’t work so that you you’re actually having to think about it and keep yourself accountable on 
there?” – MoRE champion

Box 9: 6.3. Implications of this research domain for the future of the MoRE program

	• There is an identified need for a program such as the MoRE program in the schools that engaged with the pilot, providing 
justification for testing further interest and need from other schools

	• To truly embed a whole-school approach, future iterations of the program should continue to engage all levels of staff as 
MoRE Champions

	• Tangible and tailored program resources such as classroom activities, plans and case studies should be incorporated as 
early as the UMB workshops so that stakeholders can better apply learnings to specific school and community contexts

	• The Phase 4 HMLCs would benefit from further iterations and testing; current learnings should be incorporated to evolve 
this phase of the model.
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This chapter considers the early outcomes of the Victorian 
MoRE Schools Pilot for participants in the program, starting 
with all school staff (phase 2) and then MoRE champions 
(phases 2, 3 and 4). 

Theory of Change: considering early outcomes and 
impact
Impact is considered across multiple areas: it does not just 
look at outcomes as ‘actions’ taken by participants, but in 
MoRE champions’ self-reported changes in understanding 
and engagement with the topic of healthier masculinities. 
This reflects a best practice principle of gender transformative 
programs: to recognise ‘the practitioner in the practice’, 
meaning a reflexive approach where practitioners challenge 
their own biases.48

It also follows the Prosci theory of change model ADKAR 
(awareness, desire, knowledge, ability, reinforcement, see 
4.2).49 This means that awareness can be seen as the first 
step towards changing more impactful outcomes, and that 
participants’ intentions, beliefs, confidence, and skill level 
can be seen on a spectrum of longer term outcomes. 

There are therefore multiple indicators and levels of impact, 
from knowledge that the issue exists, an interest or desire to 
act on it, better understanding and confidence of how to act 
on it, and the skill to do so. It is important to note that even 
increased awareness is a successful outcome, as it can be seen 
as a key enabler of other outcomes. The socioecological Theory 
of Planned Behaviour (section 2.2) complements the ADKAR 
framework, demonstrating that individuals’ attitudes towards 
action, influenced by their awareness and knowledge of the 
issue, and their perceived ability to act, influenced by their skill 
level and confidence to act, contribute to the likelihood they will 
change behaviour.

Table 7.1 indicates how the ADKAR change model corresponds 
to pilot elements and indicators from the surveys, with each 
row acting as a precursor to the next element of change. This 
chapter explores in further detail the early outcomes of the 
pilot on these elements for MoRE champions, and to a lesser 
extent, those who participate in the UMB workshops only.

“Stop, centre yourselves.’ We as teachers often want to 
have quick gimme [sic] activities. But you need to think 
about this in relation to yourself, because it will influence 
how you show up in the classroom. What made you want 
to become a teacher, who were the role models that 
influenced you being here.” – Facilitator reflections

Table 7.1: ADKAR elements mapped to pilot early outcomes

ADKAR Element Corresponding pilot elements Corresponding indicators from pilot surveys

Awareness Unpacking the Man Box 
Workshops

HMLC

Two-day MoRE champion 
training

Increased understanding of the links between healthier and 
unhealthy masculinities, and their links with family violence 
(UMB depth)

Desire Increased intention to act

Knowledge
Increased understanding of the links between healthier and 
unhealthy masculinities, and their links with family violence 
(MoRE depth)

Ability
Increased skill level to act

Increased confidence to act

Reinforcement
Participation in the HMLCs 

Development and implementation of action plans

Source: Deloitte Access Economics using Prosci: ADKAR model.

7 Early outcomes
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7.1. What impact does the program have on staff who attend Unpacking The Man Box workshops?

Box 10: Key findings (and sections) under this research question

	• Most staff who attend the UMB workshops report that the workshops supported them to build awareness of the link 
between unhealthy masculinities and family violence, regardless of their own gender

	• Women participants reported a greater increase in their knowledge of healthier and unhealthy masculinities than men 
participants

	• All classifications of participants report increased confidence to challenge unhealthy masculinities in their school despite 
the fact that the workshops are intended to be awareness raising, and not to provide tangible actions for staff 

	• Professional support staff report the highest increase in confidence and intention to challenge unhealthy masculinities, 
from the lowest reported baseline. School leadership were most confident overall, reflecting a higher level of pre-existing 
confidence.

Most staff who attend the UMB workshops report that the workshops supported 
them to build awareness of the link between unhealthy masculinities and family 
violence, regardless of their own gender
72% of post-UMB survey respondents agreed (‘somewhat agree’ or ‘agree’) that the workshops 
deepened their understanding of the link between supporting healthier masculinities and 
preventing of violence against women

A majority of both men and women reported that the workshops had deepened their 
understanding of the link between healthier masculinities and preventing of violence against 
women (Chart 7.1), with a higher proportion of women reporting a change in their understanding following the workshops.

Chart 7.1: “The workshops deepened my understanding of the link between supporting healthier masculinities and 
preventing of violence against women.”50

Source: Post-UMB survey, Q18_1, n=156.51

UMB participants were asked to reflect on a series of Man Box messages considering them both in terms of their own beliefs and 
perceived societal norms. Participants responded to 5 of the 17 Man Box messages used by The Men’s Project in their Man Box 
report. The 17 messages correspond to the 7 pillars of masculinity, and therefore for the pilot, responses correspond to 5 of the 7 
pillars of masculinity, and 5 of the 17 Man Box messages.52 The statements were:

Statement 1

Rigid Gender 
Roles – A man 
shouldn’t have 

to do household 
chores.

Statement 2

Hypersexuality – 
A real man should 

have as many 
sexual partners 

as he can.

Statement 3

Self-Sufficiency – 
A man who talks 

a lot about his 
worries, fears, 
and problems 

shouldn’t really 
get respect.

Statement 4

Aggression and 
control – Men 

should use 
violence to 

get respect if 
necessary.

Statement 5

Heterosexuality 
and 

Homophobia– A 
gay guy is not a 

“real man”.

The wide gaps between participants’ own opinions and the messages people receive from society (Chart 7.2) show that many 
participants did not perceive themselves to be ‘in the Man Box’, and that they are aware of strong societal norms around unhealthy 
masculinities. UMB participants were not surveyed before the workshops, so it is unclear the extent to which the gap can be 
attributed to the workshops or the participants’ pre‑existing beliefs.

Chart 7.2: “Please indicate how much you agree or disagree with the following statements.”53

Source: Post-UMB survey, Q8_1-5, Q9_1-5 n = 167.54

Pilot phase Data source
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Women participants reported a greater increase in their knowledge of healthier and 
unhealthy masculinities than men participants 
When asked to compare their knowledge of healthier and unhealthy masculinities, from very 
low to very high, from before the UMB workshops to after the workshops, far more women 
indicated that their knowledge had increased (Chart 7.3),55 aligning with other interventions 
that shift gender norm attitudes and behaviour and demonstrate that gendered outcomes 
exist for participants.56 The proportion of women participants indicating that their knowledge 
had been ‘high’ or ‘very high’ before the workshops was similar to men participants (62% and 
63% respectively). However, the proportion of women indicating that their knowledge was high 
or very high after the workshops rose to 95% (an increase of 33 percentage points), 
compared to 76% for men participants (an increase of 13 percentage points).

Chart 7.3: ‘How would you describe your knowledge of healthy and unhealthy masculinities (i.e., the pressures that men 
and boys feel to act a certain way, the impact of rigid ideas about what it means to be a ‘real’ man, the link between 
challenging Man Box behaviours and preventing violence against women) before/after the workshops?’

Source: Post-UMB survey, Q10-11, n = 156.57

All classifications of participants reported increased confidence, skill, and intention 
to challenge unhealthy masculinities in their school despite the fact that the 
workshops are intended to be awareness raising, and 
not to provide tangible actions for staff
The workshops are intended to specifically raise awareness and promote understanding, 
rather than to inspire action. However, the workshops do include some ways in which 
participants can challenge unhealthy masculinities and model healthier behaviours. 
Participants were asked after the workshops to rate their confidence to challenge unhealthy 
masculinities, and/or to promote healthier masculinities within their school. They reported greater 
confidence to act, skill level to do so well, and intention to challenge unhealthy masculinities (Chart 7.4).

Pilot phase Data source

Pilot phase Data source

Chart 7.4: ‘How would you describe your knowledge of healthy and unhealthy masculinities before/after the workshops?’ 
and ‘How would you rate your intention/skill/confidence to challenge unhealthy masculinities/promote healthier 
identities within your school before/after the workshops?’.58

Source: Post-UMB survey, Q10, n = 161; Post-UMB survey, Q11, n = 160; Post-UMB survey, Q12, n = 159; Post-UMB survey, Q13, n = 160; Post-UMB survey, Q14, n = 161; 
Post-UMB survey, Q15, n = 159; Post-UMB survey, Q16, n = 161; Post-UMB survey, Q17, n = 161.59

Figure 7.1: Example slide from Unpacking the Man Box workshop

Source: The Men’s Project.
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Professional support staff report the highest increase in confidence and intention 
to challenge unhealthy masculinities, from the lowest reported baseline. School 
leadership were most confident overall, reflecting 
a higher level of existing confidence.
Professional support staff report the highest change in confidence to challenge unhealthy 
masculinities (+26% high or very high), followed by teachers (+21%) and school leadership 
(+16%) (Chart 7.5). This shows that participants at all levels can benefit from the UMB 
workshops, supporting a whole-school approach to delivering the workshops. The Men’s 
Project team also reflected that they have heard that professional support staff often miss out 
on professional development opportunities, which can be a barrier to implementing whole school change. 

Overall school leadership report the highest confidence and intention to challenge unhealthy masculinities, where professional 
support staff reported the lowest confidence. This suggests that there are other structural factors relating to how staff perceive 
their ability to act that may be out of scope of the pilot. It is also reflected by the initial confidence self-ratings, which show that 
prior levels of confidence are greater for leadership. In the case of this pilot, it may also demonstrate that pre-existing engagement 
was relatively high for leadership, and reflect that they were key decision makers in engaging with the pilot. However, it also shows 
the positive impacts of working with leadership, who are able to make change both in their own day to day behaviour, but also 
in creating capacity and space for others within the whole-school approach. Evidence shows the importance of a whole-school 
approach in which respectful relationships education sits with senior leadership, such that the 2016 evaluation recommended that 
the Department of Education should provide professional learning for school leadership teams including principals and assistant 
principals on the whole-school approach.60

Chart 7.5: ‘How would you rate your confidence to challenge unhealthy masculinities/promote healthier identities within 
your school?’

Source: Post-UMB survey, Q12, n = 161; Post-UMB survey, Q13, n=160.61

Pilot phase Data source 7.2. What impact does the program have on MoRE champions?

Box 11: Key findings (and sections) under this research question

	• The program has a greater impact on MoRE champions than those who only attend the UMB workshops 

	• The pilot provides MoRE champions with an opportunity to discuss and further explore how internalised gender norms 
manifest in their schools, as MoRE champions often already report being engaged in the issues.

The program has a greater impact on MoRE champions than those who only attend 
the UMB workshops 
As discussed in Section 6.3, participants valued the two-day training offered to MoRE 
champions more than the other program elements. When participants were asked in surveys 
how much the program elements (UMB workshops, two-day training and HMLC) increased 
their confidence to challenge unhealthy masculinities and promote healthier masculinities, 
the two-day training workshops received the most positive answers. Participants spoke about 
the high-quality facilitation and the space to engage with the issues deeply and meaningfully, 
without fear of judgement. 

The pilot provides MoRE champions with an opportunity to discuss and further 
explore how internalised gender norms manifest in their schools, as MoRE 
champions often already report being engaged in the issues
Most MoRE champions did not report changes in their endorsement of traditional ideas about 
masculinities after participating in the workshops, with nearly all respondents disagreeing with 
the statements both before and after.

Man Box Messages

Statement 1

Rigid Gender 
Roles – A man 
shouldn’t have 

to do household 
chores.

Statement 2

Hypersexuality – 
A real man should 

have as many 
sexual partners 

as he can.

Statement 3

Self-Sufficiency – 
A man who talks 

a lot about his 
worries, fears, 
and problems 

shouldn’t really 
get respect.

Statement 4

Aggression and 
control – Men 

should use 
violence to 

get respect if 
necessary.

Statement 5

Heterosexuality 
and Homophobia 
– A gay guy is not 

a “real man.”

Although the second statement ‘In my opinion, a real man should have as many sexual partners as he can’ had relatively 
high disagreement levels, it had the lowest disagreement levels compared to the other statements, with a higher number of 
respondents neither agreeing nor disagreeing (Chart 7.6).

Pilot phase Data source

Pilot phase Data source
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Chart 7.6: ‘In my opinion…’ Man Box statements 1-562

Source: Post-UMB survey, Q9, n = 164; Pre-MoRE survey, Q10, n = 103; Post MoRE survey, Q8, n = 102.

Note: The label refers to the percentage who disagreed with the statement.

The gap for those participating in the pilot is wider than might 
be expected for a more general audience, as reported in The 
Men’s Project ‘The Man Box’ report.63 This reflects the fact 
that many MoRE champions are already aware of and have 
critically engaged with the concepts of healthier gender norms, 
including working on Respectful Relationships in some capacity 
in their school, or holding a wellbeing role. For most MoRE 
champions, the two-day training was a chance to explore the 
topics more deeply, rather than learn about a new topic.

Nearly all had completed the UMB workshops prior to the 
training, and so had been exposed to content regarding what 
constitutes unhealthy masculinities, and the links to family 
violence. The high level of disagreement with the ‘Man Box’ 
statements after the UMB workshops may indicate that for the 
types of schools engaging with the pilot, most staff are not ‘in 
the Man Box’ and already have equitable views towards gender 
and gender equality. 

On a limited number of occasions, MoRE champions had not 
completed the UMB workshops. Nevertheless, it was felt by 
The Men’s Project and Respectful Relationships teams that 
these MoRE champions were still able to participate fully in the 
training. 

MoRE champions were also asked to reflect on perceived 
societal norms, by assessing how much society as a whole 
supports the ‘Man Box’ statements. Chart 7.7 shows that while 
MoRE champions mostly disagreed with the ‘Man Box’ rules, 
many more agreed that this messaging is prevalent in society, 
similarly to the UMB participants. This may show how MoRE 
champions, while considering themselves ‘outside of the Man 
Box’, are cognisant of the biases and norms in day-to-day 
interactions.

"Most of the After Survey is irrelevant for this audience, as most are coming in with aligned values already” 
– Post MoRE survey respondent

Chart 7.7: ‘MoRE Champion responses to the Man Box statements as their own beliefs, ‘In my opinion…’, and reflecting on 
societal norms, ‘Society as a whole tells me…’64

Source: Pre-MoRE survey, Q9, n = 103; Pre-MoRE survey, Q10, n = 103.

The impact of the training was therefore less about awareness 
of the issue or challenging participants’ own beliefs, but 
focussing on deep understanding of the issues. MoRE 
champions were asked before the two-day training to rate their 
knowledge and skill level to challenge ‘Man Box’ behaviours, 
and asked to reflect on the same questions after the training, 
rating their knowledge/skill level before and after the training. 
In both instances MoRE champions rated themselves higher on 
average in knowledge and skill level after the two‑day training. 
For example, 44% of MoRE champions rated their knowledge 
to challenge ‘Man Box’ behaviours as expert or experienced 
prior to completing the training, compared to 76% following the 
training (Chart 7.8).

Interestingly, Chart 7.8 illustrates that although MoRE 
champions may feel relatively confident in their abilities 
and knowledge before the training, after they complete the 
training they tend to rate their prior knowledge/skills lower. 
For example, 30% of MoRE champions rated their skill as 
experienced before the training, but upon reflecting on their 
prior skill after undertaking the training, only 16% identified 
themselves as experienced. This suggests that participants 
may have been overconfident in their knowledge and skill prior 
to the workshops, as the workshops filled knowledge and skill 
gaps they were unaware of prior to participating.
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Chart 7.8: ‘How would you rate your knowledge/skill level when it comes to challenging Man Box behaviours and 
promoting healthier masculinities within your school?’65

Source: Pre-MoRE survey Q11, n = 103; Post-MoRE survey Q9, n = 101; Post-MoRE survey Q10, n = 101; Pre-MoRE survey Q12, n = 103; Post-MoRE survey Q11, n = 101; 
Post-MoRE survey Q12, n = 101.

This finding was more pronounced regarding MoRE champions’ 
intention to work within their school community, with a similar 
proportion of MoRE champions rating their intention high or 
very high pre and post training, but reflecting retrospectively 
that their intentions were more moderate before the training 

(Chart 7.9). Again, this could suggest that participants learnt 
a lot about how to work within their school community in the 
workshops, and realised that their prior intent was not as 
strong as they had previously considered.

Chart 7.9: ‘How would you rate your intention to work within your school community to change their attitudes and 
behaviours about masculinity/what it means to be a man?’

Source: Pre-MoRE survey Q21, n = 98; Post-MoRE survey Q25-26, n = 96.

The training also empowered participants to discuss how societal norms manifest in their schools, and what action they could take. 
Participants reported learning strategies and skills, and feeling motivated to take these findings back to their schools.

"This training has deepened my connection to work and my community and I’m very grateful for the opportunity.” – Post 
MoRE survey respondent

"I was from start to finish on every day, completely engaged. And I know it helps that you have that predisposition to the 
content, but it was beyond that. They were they were knowledgeable, though likeable, they had bought into it. And they, 
they took all of us with them. And I haven’t been to many days where I walked out going, “That was brilliant”. It got to the 
end of the day, and you’re like, I’m ready to sit here for another two hours, I’m not ready to go yet on. I’m all in.” 
– MoRE champion, on the two-day training.
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For a smaller number of MoRE champions, there were impacts on them personally, as well as professionally:

7.3. How does the program support MoRE champions to take action to challenge unhealthy masculinities/promote 
healthier identities, and in which contexts?

Box 12: Key findings (and sections) under this research question

	• The program supports some motivated MoRE champions to take actions to challenge unhealthy masculinities in their 
schools and communities

	• However, without clear direction for next steps, ongoing challenges around capacity continue to constrain some MoRE 
champions, particularly teaching staff, in challenging unhealthy masculinities

	• In navigating these challenges and opportunities, 1:1 check-ins with The Men’s Project facilitators were generally more 
valued by MoRE champions than the HMLCs.

The program supports some motivated MoRE champions to take actions to challenge 
unhealthy masculinities in their schools and communities
Several MoRE champions have taken tangible actions in their schools due to the pilot; ranging 
in scale and ambition. The two-day training is designed to culminate in the design of an action 
plan developed by MoRE champions, which can be followed up on during the HMLC phase. 
Action plans included several tangible steps such as implementing small group sessions for 
students. One example described a ‘MoRE’ football group for students that practice unhealthy 
behaviours and combine it with post-session activities for the students to model healthier 
masculinities. Another school reported to the Respectful Relationships Advisory Group that 
they are engaging actively with staff, students, and community groups, and even using 
The Men’s Project survey questions in their Parent Opinion Survey.

Pilot phase Data source

"I’ll say at home, oh, I’m in the Man Box, like get out of the Man Box… I’ve got a teenage boy at home and older children as 
well, in their 20s, late 20s. And so it’s a language that we’ve all been able to use.” 
– MoRE champion

"I’m running weekly healthy masculinity sessions with the boys, which is fun and challenging. So, we’re certainly seeing 
that as a result of this. We’ve been able to come back and say these are the stats. These are the behaviours that we’re 
seeing from our grade five boy cohort. We need to do this, and I’ve been given the green light.” – MoRE champion

"After the pilot…they set up special sessions for the boys in year seven to nine…they felt like that, previously, they they’d 
had interventions in year nine and 10, but that they realized that that was far too late. But they didn’t know where to go, 
what to do about that. And so going to the pilot, what they did was it gave them session plans and they got support from 
all of us and support from [facilitator] from JSS. And they created a program. So it shifted their focus from intervention to 
prevention work, gave them a framework to be able to do preventative work.” – Respectful Relationships workforce
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MoRE participants were asked about their confidence to take 
action to challenge unhealthy masculinities and promote 
healthier identities in a range of contexts before participating 
in the 2-day workshops and afterwards. For all scenarios, MoRE 
champions reported increased confidence to say something 
(see Chart 7.10). 

	• Scenario 1: Colleague in the lunchroom – You and some 
colleagues are in the lunchroom. Your colleague Ian is talking 
about his girlfriend, Tanya, and complaining that he thinks 
she’s always looking at other guys and he needs to “get her 
back into line”. He says Tanya denies looking at other men, 
but he doesn’t believe her.

	• Scenario 2: Division of extracurricular tasks – For 
the last 8 years, the Wellbeing Coordinator at your school 
has organised catering for a particular staff event. A new 
Wellbeing Coordinator is appointed, and they are a man 

(the role was previously held by women staff members). 
You become aware that staff are talking about getting 
someone else to organise catering because “he’s got better 
things to do with his time”. You are concerned that this is 
because staff don’t expect a man to do food prep or caring 
tasks.

	• Scenario 3: Local basketball team – Your student plays on 
a local basketball team that you volunteer for, and the coach 
is giving a pep talk to the team while they warm up. During his 
speech he tells the players to toughen up and stop playing 
like girls.

	• Scenario 4: Students in yard – You notice a group of boys 
are in the yard and one of the boys shows sexually explicit 
pictures of women in degrading positions to the other boys 
on his phone. The boys in the group laugh and make insulting 
comments about women in general.

Chart 7.10: “Rate how confident you would feel to say something” [in each scenario]

Source: Pre-MoRE survey, Q14, n = 100; Post-MoRE survey, Q15, n = 96; Pre-MoRE survey, Q16, n = 101; Post-MoRE survey, Q18, n = 96; Pre-MoRE survey, Q18, n = 99; 
Post-MoRE survey, Q21, n = 96; Pre-MoRE survey, Q20, n = 101; Post-MoRE survey, Q24, n = 96.

The program can be seen as supporting MoRE champions to 
feel confident in tackling unhealthy masculinities by providing 
new or alternative approaches – and extending champions’ 
abilities and knowledge. Importantly, it also confirms and 
validates their existing knowledge. The professionalism of 
the program provides an authorising element for champions 
already considering their role in supporting students to 
practice heathier behaviours. Scenario 4, which focuses on 
student behaviour, generated the highest levels of confidence 
to act, with 86% of MoRE champions very or extremely 

confident to act after the MoRE training. However, other 
scenarios which involve challenging peers or leadership, 
generated larger increases in confidence (a 17-percentage 
point increase in MoRE champions who are very or extremely 
confident to challenge peers, and a 22-percentage point 
increase in MoRE champions who are very or extremely 
confident to challenge leadership). See Section 7.4 for more 
detail on how the pilot was able to inspire confidence to 
challenge peers.

"Teachers have been responding to this kind of stuff for a long time, but it actually had the evidence base so being able to 
talk about the Man Box and the impact of being in the Man Box and the evidence base…I think it gave them more 
confidence in being able to respond because they knew was evidence based, not just that they thought was the right thing 
to do.” – Respectful Relationships workforce

"A challenge is just putting time into it, I think…Because I have that dedicated time, it makes a big difference. I go around 
every Wednesday afternoon and work with different teachers for our content and also now some of the MoRE stuff that 
we just started with. I think most of the schools say they just don’t have the time. They don’t release teachers and I think 
that that is a major factor [to promoting healthier identities in schools].” – MoRE champion

However, ongoing challenges around capacity continue to constrain some MoRE 
champions, particularly teaching staff, in challenging unhealthy masculinities. 
Clear next steps were found to help with navigating challenges around capacity by 
reducing the time needed to design and plan around term time activities. 
While the intent of the pilot was for MoRE champions to have time to meaningfully engage in 
implementing change in their schools and communities, many stakeholders spoke to the lack 
of capacity for teaching staff in particular to do this. While MoRE champions were able to be 
released for the 2-day training workshops, the ongoing capacity to make changes themselves 
and lead them at school was challenging. Feedback from early MoRE champions reflected that 
they were unclear on what their next steps should be, aside from challenging unhealthy behaviours on a day to day or ad hoc level. 
This exacerbated the constraints some MoRE champions faced in creating the necessary time to take specific action following the 
two-day training. 

The pilot was iterated to bring the design of action plans earlier in the 2-day training workshops, giving more dedicated time to 
design next steps and to test and iterate with The Men’s Project and the group. This reduced the time burden on MoRE champions 
to take action and champion what they learned across the broader school following the pilot. Action plans developed in this way 
could be implemented in the following weeks and months, for example the development of a parent survey to gauge their attitudes 
towards healthier masculinities and a MoRE football team. Stakeholders indicated that where MoRE champions had support of 
senior leadership to provide the necessary time release following the two-day training to engage with unhealthy masculinities in the 
school, they were more able to take action.

Pilot phase Data source
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In navigating these challenges and opportunities, the HMLCs provided mixed levels 
of support for MoRE Champions, with generally low engagement a further indication 
of lack of capacity
The lack of ongoing capacity to implement changes was also seen as contributing to low 
engagement with the HMLCs. This meant that often the HMLCs and the group check-ins lacked 
engagement, and therefore also lacked peer driven or created content, driving a cycle that 
MoRE champions were less motivated to engage in them due to the lack of ‘community’, which 
meant that there were fewer champions engaging, and so on.

This may explain the smaller number of MoRE Champions who found these useful, compared to the UMB workshops and two-day 
training (see Section 6.3). The HMLCs were iterated over time to provide more individualised and personal support, in order to 
promote engagement. However, with the changes made to the HMLCs (see Section 3.5), particularly the email support and 1:1 
check-ins, MoRE champions were able to get more valuable and tailored insights and support from the MoRE team themselves, 
rather than other schools. This was reflected by the 36% of MoRE champions who believed that the email support helped deepen 
their understanding of the importance of promoting healthier masculinities (see Chart 6.12), and the 69% of MoRE champions 
who believed the support from the online check-ins deepened their understanding of the importance of promoting healthier 
masculinities (see Chart 7.11). The personalised support could reinforce their learnings from the pilot, provide opportunities to 
ask questions specific to them, their school and their community context, and test their particular ideas or actions with The Men’s 
Project team.

Pilot phase Data source

"The chats with the MoRE team themselves, when we were able to do those, they were really beneficial and we had a 
great check-in.

I’ve been able to reach out a couple of times and ask some questions. Which has been really good. I think the way that 
they didn’t pretend to have all the answers was good…They were just like, we don’t know at the moment, but we’ll look 
into it and we’ll get back to you and they did.” – MoRE champion

"The other big one that came out in that group was all of the schools mentioned that it’s heightened their awareness of 
the social norms and the language we use. And so they’ve done a lot of self-reflection. So they’re more aware of how they 
talk to students, but also they’re more aware of students speaking to each other, and they felt more confident in being 
able to respond to it.” – MoRE champion

Chart 7.11: ‘The support in our check-ins and through our online channel helped me to deepen my understanding of the 
importance of promoting healthier masculinities across our entire school community.’66

Source: Post-HMLC (MoRE champions) survey, Q24, n = 13.

7.4. How does the program contribute towards embedding the whole-school approach to Respectful Relationships?

Box 13: Key findings (and sections) under this research question

	• The program creates a shared language and framework for school staff to be able to conceptualise the ‘Man Box’

	• The program builds knowledge about the links between healthier masculinities and family violence and equips schools to 
challenge unhealthy masculinities 

	• The program helps to build relationships between schools and the Respectful Relationships workforce 

	• The pilot equips schools to make change in some challenging aspects of the whole-school approach to Respectful 
Relationships

	• The whole-school approach is facilitated and enabled by senior leadership buy-in, as they can create capacity for further 
actions by MoRE champions and provide an authorising environment for change.

The program creates a shared language and framework for school staff to be able to 
conceptualise the ‘Man Box’
MoRE champions spoke to the way that the pilot’s language and whole school workshops gave 
staff a shared framework to think about healthier and unhealthy masculinities. One school 
created their own survey as a result of the pilot to gauge the language kids were using when 
teasing each other, having noticed parallels with unhealthy masculinities as described in UMB 
workshops.

Pilot phase Data source
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This was not only true for reflecting on student behaviour, but some staff also described using the ‘Man Box’ language in relation 
to each other. The ‘Man Box’ provided a light-hearted entry point for some staff to discuss a serious issue with less potential for 
shame or confrontation. Early indications of the program allowing staff to hold their peers accountable in respectful and inclusive 
ways should be seen as strong success stories and good potential for the pilot to support peer learning.

The program builds knowledge about the links between unhealthy masculinities and 
family violence and equips schools to put challenging unhealthy masculinities on 
their agenda
MoRE champions spoke to the importance of having the whole school, including leadership, 
invested in challenging unhealthy masculinities. Enablers were ‘working together’ and a 
school ‘team’. In focus groups and interviews, the support of leadership was not only seen as 
practically and logistically enabling school participation, but as a tangible sign of investment in 
the issue. For schools already working to challenge unhealthy masculinities, or with a mature 
and embedded approach to Respectful Relationships, the pilot empowered the school to take 
the next step by providing expert guidance and professional support. With this guidance and support, they were empowered to 
integrate a ‘Man Box’ lens into their existing work to challenge unhealthy masculinities among boys and young men in their school 
community through informal conversations with students and formal programs run by schools.

Pilot phase Data source

The program helps to build relationships between schools and the Respectful 
Relationships workforce
One unintended outcome of the pilot was that in working closely with the Respectful 
Relationships workforce to organise and administer the program, and by inviting Respectful 
Relationships staff to the trainings and workshops, Respectful Relationships staff were able 
to build closer relationships with participating schools in their areas. Some of the Respectful 
Relationships workforce also spoke to their own upskilling in understanding healthier and 
unhealthy masculinities and how to challenge them and described feeling better equipped to 
support schools.

Pilot phase Data source

"A lot of our staff are quite skilled in this, but it’s been a language that we’re taking on. And, you know, we’ve been, we’ve 
been able to say, Hey, you’re in the Man Box, and it’s been really good. Like, even though we are able to have a chuckle 
and, and say that, it’s actually serious. But we’re able to call each other out in a, in a kind sort of way that’s not 
confrontational. So I think that’s been awesome.

And so, you know, from something that we may have known a fair bit about, has come a lot of it with, you know, like, being 
able to use the Man Box. Even the terminology has been great. We noticed, it was funny because we noticed in leadership 
that we had down for one of the blokes to do the BBQ? And then we’re like, no, let’s ask [our woman colleague] to do the 
BBQ. So yeah, those sort of things.” – MoRE champion

"I would never normally sit with schools for two days. I’d only go out and deliver PD for an hour, maybe an hour, one week 
and then next week. So it improved the relationships that we have with the schools that participated because we got to 
know them a lot better and know and learn a lot about how things are working at their school and what’s not working.

And not only was it brilliant to see the schools talking about this issue, learning about this issue and making action plans 
but for my colleague and myself, we certainly have “MoRE” emphasis at times when we’re delivering training… some of 
the nuances that JSS talked about we then take back into our training and just our everyday conversations, whether it’s 
in the office or in our personal life, or with schools... And it better prepares us to respond to resistance as well.” 
– Respectful Relationships workforce

"One school really reflected about how they designed a program. They did small group work with young men at 
their school and they really reflected on the design and the content around that as well. So I think it more just 
empowered them in a sense to reflect on the work that they’re doing and the conversations they’re having.” 
– Respectful Relationships workforce

The pilot equips schools to make change in some challenging aspects of the whole-
school approach to the Respectful Relationships 
Within Respectful Relationships, schools implement change through six core elements of 
the whole-school approach (see Figure 7.2). MoRE champions were asked what areas of the 
whole-school approach they found easy and challenging to make change in, and where they 
intended to make change. While some observations were made through interviews with MoRE 
champions and the Respectful Relationships workforce, these questions were explicitly asked 
in the post-HMLC survey. However, given the small sample size, insights from the survey may 
not be representative of all MoRE champions.

Pilot phase Data source
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Figure 7.2: Six core elements of the whole-school approach

Source: Post-HMLC (MoRE champions) survey.

Two areas of the whole-school approach that schools 
have typically found challenging to make change in have 
been ‘school culture and environment’, and ‘families and 
communities’. This is reportedly particularly challenging 
without buy-in from senior leadership to provide the necessary 
authorising environment for change. This was highlighted by 
the Respectful Relationships workforce and MoRE champions 
during interviews, where they recognised that making change 

in these areas takes time, effort, and resources, which are 
often constrained in schools. Ambitions for partnerships 
with community groups, such as sports clubs, are similarly 
constrained by these challenges. These issues are reflected 
in survey data where a higher proportion of MoRE champions 
described making change with families and communities as 
challenging (50%) rather than easy (18%) (Chart 7.12).

"And I suppose that’s probably where we’re still a little bit stuck because I think you can only change the culture with the 
parents and the wider community if you’ve got that complete buy in from leadership. So that’s probably what it did for 
me, to go, how can I get the people at the top to really want this as much as we do? Because I think that filters down to all 
the teachers, and from all the teachers to the kids.” – MoRE champion

"So when we look at school culture, the school leadership has to be involved in that or it’s not going to happen.

So I think community partnerships would be a challenge because of lack of time and resources, but not because schools 
don't want to. And I'd say that's the same at the community level. A lot of the community groups that schools were looking 
at, so one of my secondary schools was talking about trying to get some of the sports clubs involved with the MoRE pilot, 
and it didn't happen and some of the reasons were not having that time to follow it up, but also the community groups are 
often volunteer run. And so they were relying on volunteers as well to give up their time and that might not be possible.” 
– Respectful Relationships workforce

"I think probably school culture and environment will be an area where it’s hard because you’re having to work with your 
community, your school communities or parents in that space and I think there might be less backlash with the MoRE 
pilot.” – Respectful Relationships workforce

"For professional learning and teaching and learning, I think that schools are very open and engaged with those.

When you’re a teacher, your bread and butter is the curriculum and teaching and learning.

I think support for student and staff is seen as a wellbeing thing, especially in secondary schools…They feel quite 
confident in those spaces.” – Respectful Relationships workforce

However, as discussed in section 6.3, the pilot’s focus on healthier masculinities was perceived to be better received by the school 
community than some other elements of Respectful Relationships, reducing backlash towards work addressing gender equity and 
family violence. This focus, and the knowledge and confidence that participants gain through the program, have equipped school 
staff to better challenge their school culture and environment when it promotes unhealthy masculinities. This has been reflected 
by HMLC participants, where 62% of respondents intended to make change in their school culture and environment following 
participation in the program (Chart 7.12).

Creating change in leadership and commitment is perceived to be relatively easier by MoRE champions (Chart 7.12). Given senior 
leadership buy-in is a key enabler to implementing a whole-school approach to Respectful Relationships and putting challenging 
unhealthy masculinities on the school agenda (as discussed in section 5.1 and earlier findings in section 7.4), it is expected that 
for the schools engaged with this pilot, senior leadership would already be invested in the issue, supporting change through this 
area of the whole-school approach. For a number of schools, teaching and learning, professional learning and support for staff 
and students are areas of the whole-school approach already on their agenda. Comparatively, the change in focus for schools as a 
result of the pilot is mostly concentrated within the area of school culture and environment.
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Chart 7.12: ‘Which components of the whole-school approach are you intending to make change in, finding easy to make 
change in and finding challenging to make change in?’

Source: Post-HMLC (MoRE champions) survey, Q11, n (intention) = 13, n (easy) = 11, n (challenging) = 10.

The whole-school approach is facilitated and enabled by senior leadership buy-in, 
as school leaders can create capacity for further actions by MoRE champions and 
provide an authorising environment for change
Senior leadership was seen as key to enabling these outcomes and embedding the whole-
school approach, as key decision makers for school strategy and resource allocation. This 
meant that regardless of whether MoRE champions were recruited from leadership, school 
leaders needed to be engaged with well through the course of the pilot, in order to create 
capacity for champions to participate in the training and take action afterwards. This was seen 
as much easier when at least one of the champions in the school was a member of leadership, 
and when there were good existing relationships between champions and key school decision makers.

Pilot phase Data source

Box 14: Implications of this research domain for the future of the MoRE program

	• The focus on a whole-school approach should continue in future iterations of the MoRE program, as it is able to impact all 
levels of staff, and builds a shared language and framework for MoRE champions to continue to work with

	• Supporting staff members to engage in self-reflection should be continued as a key enabling pathway to making change 
across whole schools

	• While MoRE champions are able to make changes in their schools, they need to be supported by senior leadership to 
ensure they have capacity to do so. This can be better reflected in setting expectations for the program, and may enable 
MoRE Champions to feel more supported to make changes across challenging areas of the whole-school approach.
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8.1. Learnings already in practice via iterative development of the pilot
The iterative nature of the Victorian MoRE Schools Pilot, supported by the formative findings of this evaluation, mean that the pilot 
program has already evolved since inception. Key developments incorporated into delivery and operations of the program include:

8 The future of the 
MoRE program

Developing the content of the MoRE program 
components and assets – as The Men’s Project delivery 
team delivered the pilot in each cohort, the content was 
tested and refined according to what resonated with 
schools and staff. This included removing content such as 
a discussion activity on the language of emotions, which 
school staff felt was very familiar to them. 

Consistent facilitators to build relationships with 
schools – varied availability of facilitators meant that early 
on in the pilot each school may have engaged with a mix 
of different facilitators across the pilot activities. However, 
school staff indicated their preference for engaging with 
the same facilitators across all activities to build more of 
a connection with the same people. Where possible The 
Men’s Project now aims to schedule the same facilitators 
for each school’s trainings and workshops.

Providing more clarity on program expectations 
– in addition, program assets have been developed 
and refined over time, including the welcome email 
to principals which was refined over time to include 
more explicit instructions regarding how to maximise 
engagement of school staff with the UMB workshops in 
their school, and what the pilot included. 

Using scheduling software to reduce administrative 
burden – organising times and dates was complex for 
schools and facilitators, so The Men’s Project began to 
use Doodle poll software to streamline this process. 
They also offered fewer date options per cohort, which 
reduced the administrative burden, while still allowing 
schools to have flexibility, and to request modifications 
where needed. 

Working flexibly with schools around their capacity 
to participate – where schools had requested specific 
models of delivery for UMB workshops, The Men’s Project 
delivery team worked with them to meet these requests 
where possible, in order to allow them to participate. This 
included examples such as delivering multiple workshops 
in one day, schools attending UMB workshops not in their 
cohort, or schools attending their own UMB workshops. 

Substantial testing of the HMLC format and content 
– where the HMLCs had originally been envisioned as a 
way for schools and MoRE champions to stay connected 
and share what was working well and not well, low take 
up and engagement prevented these outcomes. The 1:1 
check-in process with the Men’s Project delivery team 
has been better received, as it can provide professional 
support to MoRE champions. 
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8.2. Implications of the pilot and evaluation for the 
MoRE program in schools
This evaluation has shown that there is a need for a program 
like the pilot in Victorian schools to support the Respectful 
Relationships whole-school approach. That this is true even 
for lead Respectful Relationships schools and schools that are 
relatively mature in their understanding of gender issues and 
healthier and unhealthy masculinities, may indicate a more 
pronounced need across Victoria more generally. 

This reflects that although Respectful Relationships is delivered 
in schools and by school staff across a range of subjects, there 
is limited professional development or training available on 
the promotion of healthier masculinities in schools. A recent 
evaluation of respectful relationships education reported that 
participants argued that everyone needs pre-service training 
in respectful relationships education, and that stakeholders 
saw ongoing professional learning as key to effectively 
implementing respectful relationships education in schools.67 
The MoRE program can help to upskill not only school staff, 
but also the Respectful Relationships workforce, to ensure that 
students are receiving quality teaching. In order for primary 
prevention to be successful at the student level, it is critical that 
their school staff are well equipped and for these topics, being 
well equipped often means personally engaging with issues 
and working to challenge deeply embedded social norms. 

However, the pilot has also proven that the work of changing 
attitudes to gender norms and challenging one’s own biases 
and perceptions can be complex, difficult, and slow. It requires 
consistent and persistent investments in time, which is a luxury 
schools are often unable to afford.

8.3. Considerations for the MoRE Program
The evaluation finds that the MoRE program is a valuable 
addition in supporting schools to deepen their understanding 
of the link between healthier masculinities and the prevention 
of family violence and further embed a whole-school approach 
to Respectful Relationships. The findings from this evaluation 
suggest there is benefit from the continued delivery of the 
MoRE program in schools from The Men’s Project team at Jesuit 
Social Services, with minor modifications based on the findings 
of this evaluation. 

Within the continued delivery of the MoRE program, there are 
several learnings from the evaluation to be considered, and 
various mechanisms for optimising and refining the program to 
achieve the longer-term objectives. These considerations can 
be categorised as:

Refine 
Communicate the findings and outcomes of the pilot to 
schools – as some schools had unclear expectations about 
the pilot, it would be beneficial to share the findings and the 
outcomes of this evaluation with schools that have participated 
and not participated in the pilot. The examples of early 
outcomes and action undertaken by MoRE champions could 
be included in the MoRE training workbook to provide practical 
and tangible examples for MoRE champions going forward. 

Clearly structure the program around the school 
year and terms – momentum and timing are important to 
strong implementation of the pilot and to creating greater 
impact. Schools and the Respectful Relationships workforce 
mentioned that when key elements of the pilot were spread 
too far apart across multiple terms it was harder to maintain 
this momentum. Going forward the pilot should continue to 
be aligned to schools’ timings, and it would be beneficial to 
consider aligning closer to the school year. This would allow 
schools to consider their commitment to the MoRE project in 
their budgets and annual planning cycle. 

Update the content of the program to include updated 
‘Man Box’ research and to respond to schools’ interests – 
The Men’s Project is currently undertaking further research on 
the ‘Man Box’, which when published, should be incorporated 
into the MoRE program content. In addition, the content 
could be updated to reflect findings about how COVID-19 
and lockdowns have affected young men, a key motivation 
for some schools to engage in the pilot. Some stakeholders 
also mentioned that they would have benefitted from more 
content discussing intersectionality, or, in the case of the UMB 
workshops, tangible resources, plans and case studies specific 
to school and community. 

Grow
Consider offering greater flexibility in the delivery 
model for UMB workshops – given the varied feedback from 
schools about the delivery models, relevance and required 
commitment for the UMB workshops, it would be beneficial 
for the program to consider offering more flexible options for 
schools. This could range from:

	• Offering the option for schools to attend online or in person 

	• Pre-recording some or all of the sessions, or using an 
individual online training format so that staff do not have to 
attend all sessions together 

	• Condensing some of the workshop content 

	• Offering lead Respectful Relationships schools, or schools 
that are confident and mature in engaging with healthier 
masculinities the option to ‘fast track’ through the workshops. 

Test restructuring the content of the program – the 
original design of the program involved the 3 x 1-hour UMB 
workshops at the start of engaging with the pilots, in part 
because they could support in recruiting MoRE champions. 
However, the pilot found that often the MoRE champions 
were either already selected, or that the selection of MoRE 
champions was independent from the UMB workshops. 
Moving the two-day MoRE champion training ahead of the 
UMB workshops could potentially help the workshops be 
more engaging for staff, and give clear next steps for the 
MoRE champions. A potential risk of this approach may be that 
MoRE champions are not adequately prepared for the two-day 
workshops, and this should be closely monitored in line with 
recruiting additional MoRE champions.

Refine – shorter term operational or delivery 
considerations which can be implemented quickly and 
consider the efficiency and effectiveness of the program. 

Grow – medium term considerations for scaling the pilot 
program and increasing impact of the program. 

Embed – longer term considerations for sustaining the pilot 
program in schools in Victoria.

Figure 8.1: Considerations for the MoRE Program

Source: Deloitte Access Economics (2023).

"And I think it’s a training that we should do annually for people that are new to our to our staff, and just you know, 
reminders for staff…I might do all with a select few people like new staff plus some others who might…benefit from 
doing that.” – MoRE champion
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Work with the Department of Education to scale the 
program – consideration should be given as to how to balance 
scaling the program in terms of reach and depth. Given what 
is known about the length of time needed to affect change, 
the ‘reiteration’ element of the ADKAR model is critical for any 
application of the MoRE program. The additional challenges of 
staff turnover in schools, and the risk profile of having only a 
couple of MoRE champions, also make a compelling case for 
repeating the program in schools. 

Consideration should also be given as to how to increase 
impact by improving the reach of the program i.e., delivering 
in more schools. Given many schools who participated in the 
pilot had pre-existing motivations in challenging unhealthy 
masculinities and continuing this work, scaling to a state 
level would likely require more investment in set up time to 
ensure school readiness, particularly for those at the start of 
their Respectful Relationships journey. However, a targeted 
approach will allow for further testing of the content and the 
approach. Potential categories to prioritise include:

Schools that withdrew from the pilot – a large number of 
schools withdrew from the pilot, despite having participated in 
the EOI process. These schools may be able to show how many 
of the implementation challenges have been addressed during 
the pilot. 

Schools that did not participate in the pilot, which are 
situated in pilot cohort areas – for these schools, strong 
Respectful Relationships workforce relationships can be 
leveraged to ensure smooth implementation and high 
participation, and allow The Men’s Project to focus resources 
on schools and content delivery. In addition, the facilitators will 
have contextual understanding for some of these geographic 
areas and communities. 

Lead Respectful Relationships schools in areas that did 
not participate in the pilot – these schools are likely to 
respond well to the program, enabling further insights about 
what does and doesn’t work to create impact. However, new 
relationships with Respectful Relationships workforce are likely 
to take time to build. 

Embed
Empower school staff to include the student voice – 
some MoRE champions spoke about their aspirations and 
early initiatives to engage students in the program, or similar 
program. This might involve working directly with students to 
think about initiatives at the school level, using principles of 
co-design. 

Compliment the whole-school approach with mobilisation 
across communities – Schools are influential in their local 
communities, and can drive change that goes beyond the school 
setting. The pilot uses a multi-layered approach to effecting 
community-level change, where the community is a school. 
Where the school community is seen as simultaneously part 
of a broader local ecosystem of families, staff, local individuals 
and other organisations, the case for expanding reach using 
community partnerships is based on increasing impact and 
making change sustainable and long term. 

While some MoRE participants had already begun working 
with local community groups and other services, there is an 
opportunity to make this an explicit and parallel part of the 
program. 

Stakeholders spoke about how to create other local 
partnerships, such as with community and sport groups, which 
also have a large impact on students’ behaviour. For some 
schools, this may mean working with other schools in the area, 
and particularly working on partnerships between primary 
and secondary schools. This would also help to address areas 
where champions and participants were less confident, for 
instance in responding to their schools’ specific community 
contexts and the ways that gendered norms play out in the 
homes and lives of their students.

Community mobilisation might also involve implementing 
the MoRE program in community groups alongside schools, 
or embedding the training in a place-based approach where 
multiple community stakeholders attend training at and with 
schools. This has the dual benefit of supporting The Men’s 
Project to deliver contextually relevant training, and supporting 
school staff to implement change in the more challenging areas 
of families and the broader community. This is supported by 
research that shows community level prevention initiatives 
should be holistic, and use multi-pronged approaches.68 

Work to integrate the program into the schooling system 
– to ensure longevity and sustainability of the program, 
including ensuring that schools are building on their progress 
over time, the MoRE program could be integrated into the 
broader education system in Victoria. Suggestions include:

	• incorporating the MoRE program directly into the Respectful 
Relationships support that schools receive, including training 
the Respectful Relationships workforce as MoRE champions, 
and developing more materials and resources that support 
implementation of a Respectful Relationships whole-school 
approach.

	• the program could consider credentialing the program, 
to allow staff to count the time towards their professional 
development requirements and raising the reputation and 
prestige of the course. 

Ultimately, realising long-term, systematic value from this 
program hinges on truly embedding it into school business-
as-usual activities, among the other priorities and demands 
that schools are managing and within resourcing and capacity 
constraints.

8.4. Implications of the pilot and evaluation for other 
programs working to prevent family violence by 
challenging unhealthy masculinities
The pilot has shown that working with large groups to 
raise awareness, alongside intensive work with selected 
champions, can lead to greater understanding of the links 
between unhealthy masculinities and family violence, and 
confidence to challenge unhealthy masculinities at an 
organisation level. This implies that other organisations and 
communities may benefit from using these findings to deliver 
similar programs in other contexts. 

The pilot has shown that training of this nature effectively 
equips practitioners to challenge unhealthy masculinities not 
only among their students, but also as they manifest in the 
behaviours of their colleagues and peers. This implies that 
the MoRE program principles may be applicable to other 
organisations such as workplaces, community organisations, 
and sporting groups looking to work at a societal level to 
prevent family violence. While longer term monitoring and 
evaluation will be able to determine the effects on students, 
families, and communities, the early outcomes suggest a 
promising impact on these groups, when considered in the 
context of other research in this space. The pilot can be seen 
as building the evidence base for community mobilisation 
programs in Australia; and as such, other programs using this 
approach should similarly evaluate and monitor their early 
impact and longer term outcomes. 
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Figure A.1: Program logic – MoRE Victorian Schools Pilot

Source: Deloitte Access Economics (2023).

Inputs Activities Outputs Short term outcomes 
During the pilot

Medium-long term outcomes  
After the 1 year pilot Impact

Funding

Staff

Schools

Resources

Enrol schools into the pilot

Unpacking the Man Box 
Workshops

MoRE Champion 2 day 
workshops

Enrol MoRE Champions into 
HMLCs

Work with RR staff

Ongoing iterative pilot program 
adaptations

Number of schools enrolled  
in the pilot

Number of staff attending 
unpacking the man box sessions 

Number of MoRE champions 
recruited and retained

Number of engagements in the 
HMLCs 

For schools

For champions

For the pilot program

For schools

For champions

For the program

	• Individual boys and men have 
healthier understandings of gender, 
and as a community, call each other 
in to pro-social behaviours

	• The program acts as primary 
prevention to domestic violence and 
other social harms

	• Reduction in coping mechanisms like 
risky drinking, bullying, and violence 
alongside reduction in depression 
rates and suicide

	• Women and children are safe from 
violence and harassment

	• Women are able to contribute 
fully to public life without fear or 
additional barriers

	• JSS/ The Men’s Project

	• DET

	• Including for casual relief teachers 

	• The Men’s Project Delivery Staff 

	• JSS administrative support

	• Respectful Relationships Staff

	• School leadership

	• MoRE Champions

	• All other school staff

	• Unpacking the Man Box data and 
workshops

	• MoRE Champion workshops

	• HMLCs

	• By cohort/RR group

	• Continue working with schools 

	• Schools and teachers are able 
and willing to access and facilitate 
the pilot

	• Senior leadership are better 
equipped to support the 
implementation of Respectful 
Relationships with fidelity in 
their school

	• Schools are supported to address 
unhealthy masculinities in students 

	• Participants use these skills to 
influence others, including teaching 
students and championing a whole 
school approach

	• Participants are confident in tackling 
gender stereotypes

	• The successful developed program 
is rolled out in more schools across 
Victoria

	• Participants report increased 
knowledge and skills to model and 
promote respect and equality in 
community settings

	• Participants challenge their own 
preconceptions of masculinities and 
deeply engage with the issue 

	• including building on their 
knowledge, skills and confidence

	• The Men’s Project can make 
evidence based refinements to the 
program based on the pilot, ensuring 
it is appropriate for wider school roll 
out 

	• Share and explain the findings from 
‘The Man Box’

School strategy  
regarding gender issues

School strategy  
regarding gender issues

School “maturity” 
regarding gender issues

School “maturity” 
regarding gender issues

School Respectful 
Relationships integrations

School Respectful 
Relationships integrations

External influences
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General use restriction
This report is prepared solely for the internal use of Jesuit Social Services. This report is not intended to and 
should not be used or relied upon by anyone else and we accept no duty of care to any other person or 
entity. The report has been prepared for the purpose of evaluating the implementation and impact of the 
Victorian Modelling Respect and Equality (MoRE) Schools Pilot. You should not refer to or use our name or 
the advice for any other purpose.
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